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This revised edition of the Learning Standards for Social Studies incorporates changes to the content standards
and performance indicators based on extensive review by the public. It should be considered a working document;
as educational practice improves, these standards will continually be revised.

New in this edition are samples of student work, along with teachers’ comments on the work. The examples are
intended to provide some ideas of tasks that support attainment of the performance standards. They are not mod-
els of excellence. Rather, they represent various levels of acceptable work. It is important to remember that these
are just suggestions of ways that students can demonstrate progress toward achieving the standards.

The State Education Department will continue to collect and publish samples of student work. As teachers
become more familiar with the standards and students become more proficient in meeting them, the level of the
performance standards and content standards will continue to rise.

Taken together, the content standards and the performance standards define the learning standards for students
in social studies.

The Board of Regents recognizes the diversity of students in New York State, including students with disabili-
ties, students with limited English proficiency, gifted students, and educationally disadvantaged students, and has
made a strong commitment to integrating the education of all students into the total school program. The standards
in the framework apply to all students, regardless of their experiential background, capabilities, developmental and
learning differences, interests, or ambitions. A classroom typically includes students with a wide range of abilities
who may pursue multiple pathways to learn effectively, participate meaningfully, and work towards attaining the
curricular standards. Students with diverse learning needs may need accommodations or adaptations of instruc-
tional strategies and materials to enhance their learning and/or adjust for their learning capabilities.

vi
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Standard 1: History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas,
eras, themes, developments, and turning points in the history of the United States and New York.

Standard 2: World History

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas,
eras, themes, developments, and turning points in world history and examine the broad sweep of his-
tory from a variety of perspectives. 

Standard 3: Geography

Students will use a variety of intellectual skills to demonstrate their understanding of the geography
of the interdependent world in which we live—local, national, and global—including the distribution
of people, places, and environments over the Earth’s surface.

Standard 4: Economics

Students will use a variety of intellectual skills to demonstrate their understanding of how the
United States and other societies develop economic systems and associated institutions to allocate
scarce resources, how major decision-making units function in the United States and other national
economies, and how an economy solves the scarcity problem through market and nonmarket
mechanisms. 

Standard 5: Civics, Citizenship, and Government

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity
for establishing governments; the governmental system of the United States and other nations; the
United States Constitution; the basic civic values of American constitutional democracy; and the
roles, rights, and responsibilities of citizenship, including avenues of participation. 

Learning Standards for 
Social Studies at Three Levels
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1. The study of New York State and United States
history requires an analysis of the development of
American culture, its diversity and multicultural
context, and the ways people are unified by many
values, practices, and traditions.

Students:
• know the roots of American culture, its development

from many different traditions, and the ways many
people from a variety of groups and backgrounds played
a role in creating it

• understand the basic ideals of American democracy as
explained in the Declaration of Independence and the
Constitution and other important documents

• explain those values, practices, and traditions that unite
all Americans.

This is evident, for example, when students:
▲ read stories about the early days of American society and discuss

the way of life of those times
▲ discuss how basic ideals of American democracy are shown in such

speeches as Lincoln’s Gettysburg Address and Martin Luther
King’s “I Have a Dream” speech

▲ explain ways that families long ago expressed and transmitted
their beliefs and values through oral traditions, literature,
songs, art, religion, community celebrations, mementos, food,
and language (Taken from National Standards for History for
Grades K-4)

▲ compare the characters and events described in historical fiction
with primary sources such as historic sites themselves; artifacts
of the time found in museums and at state historic sites;
journals, diaries, and photographs of the historical figures in
stories; and news articles and other records from the period in
order to judge the historical accuracy and determine the variety
of perspectives included in the story. (Adapted from National
Standards for History for Grades K-4).

2. Important ideas, social and cultural values, beliefs,
and traditions from New York State and United States
history illustrate the connections and interactions of
people and events across time and from a variety of
perspectives.

Students:
• gather and organize information about the traditions

transmitted by various groups living in their
neighborhood and community

• recognize how traditions and practices were passed from
one generation to the next

• distinguish between near and distant past and interpret
simple timelines.

This is evident, for example, when students:
▲ conduct interviews with family members, collect family

memorabilia such as letters, diaries, stories, photographs, and
keepsakes; classify information by type of activity: social,
political, economic, cultural, or religious; discuss how traditions
and practices were passed from one generation to the next;
determine the extent to which the traditions and practices are
shared by other members of the class

▲ study the history and traditions of their neighborhoods and local
communities. Consider the school and school community by
describing who attends school (diversity, demographics); the
histories of their schools and school communities (then and
now); what was taught; and rights, rules, and responsibilities
(then and now). 

▲ research the neighborhood or local community, considering
location and the significance of its location; its demographics
(e.g., ethnicity, languages, religions, levels of education, age
groups); the history of why it was settled, when and by whom;
economic patterns and changes in employment; social and
cultural life; and government and politics

▲ create personal and family timelines to distinguish between
near and distant past and identify family origins; interpret
simple timelines by recognizing correct chronological order of
major events such as Native American settlement of North
America, Columbus’s voyage in 1492, the American Revolution,
writing the Constitution, the presidency of Abraham Lincoln,
World War I, and the beginning of space exploration.

Standard 1—History of the United States 
and New York

Elementary
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3. Study about the major social, political, economic,
cultural, and religious developments in New York
State and United States history involves learning
about the important roles and contributions of
individuals and groups.

Students:
• gather and organize information about the important

accomplishments of individuals and groups, including
Native American Indians, living in their neighborhoods
and communities

• classify information by type of activity: social, political,
economic, technological, scientific, cultural, or religious

• identify individuals who have helped to strengthen
democracy in the United States and throughout the world.

This is evident, for example, when students:
▲ listen to and participate in classroom debates and discussions of

important events and people in U. S. history and New York
history, and examine more than one viewpoint on some events
and people

▲ discuss heroes, why some people are heroes, and why some
individuals might be heroes to certain groups and not to others

▲ conduct a historical case study about an important
environmental concern affecting their city’s or neighborhood’s
water supply, housing accommodations, or transportation
system, and examine competing views on the issues

▲ investigate the importance of scientific and technological
inventions such as the compass, steam engine, internal
combustion engine, and computer chip.

4. The skills of historical analysis include the ability
to: explain the significance of historical evidence;
weigh the importance, reliability, and validity of
evidence; understand the concept of multiple
causation; understand the importance of changing and
competing interpretations of different historical
developments.

Students:
• consider different interpretations of key events and/or

issues in history and understand the differences in these
accounts

• explore different experiences, beliefs, motives, and
traditions of people living in their neighborhoods,
communities, and State

• view historic events through the eyes of those who were
there, as shown in their art, writings, music, and artifacts.

This is evident, for example, when students:
▲ read historical narratives, literature, and many kinds of

documents and investigate building, tools, clothing, and artwork
to explore key events and/or issues in the history of their city,
community, neighborhood, state, and nation; summarize the main
ideas evident in the source and identify the purpose or point of
view from which the source was created; discuss how
interpretations or perspectives develop and change as new
information is learned. (Based on National Standards for History
Grades K-4)

▲ visit historic sites, museums, libraries, and memorials to gather
information about important events that affected their
neighborhoods, communities, or region

▲ explore the literature, oral traditions, drama, art, architecture,
music, dance, and other primary sources of a particular historic
period.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York.

Elementary
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1. The study of New York State and United States
history requires an analysis of the development of
American culture, its diversity and multicultural
context, and the ways people are unified by many
values, practices, and traditions.

Students:
• explore the meaning of American culture by identifying

the key ideas, beliefs, and patterns of behavior, and
traditions that help define it and unite all Americans

• interpret the ideas, values, and beliefs contained in the
Declaration of Independence and the New York State
Constitution and United States Constitution, Bill of
Rights, and other important historical documents.

This is evident, for example, when students:
▲ explain the ideas embodied in the Declaration of Independence,

the United States Constitution, the Bill of Rights, and the New
York State Constitution and show how these documents express
fundamental and enduring ideas and beliefs

▲ describe how massive immigration, forced migration, changing
roles for women, and internal migration led to new social
patterns and conflicts; and identify ideas of national unity that
developed amidst growing cultural diversity. (Adapted from
National Standards for U.S. History)

2. Important ideas, social and cultural values, beliefs,
and traditions from New York State and United States
history illustrate the connections and interactions of
people and events across time and from a variety of
perspectives.

Students:
• describe the reasons for periodizing history in different

ways
• investigate key turning points in New York State and

United States history and explain why these events or
developments are significant

• understand the relationship between the relative impor-
tance of United States domestic and foreign policies over
time

• analyze the role played by the United States in
international politics, past and present.

This is evident, for example, when students:
▲ use demographic information, mapping exercises, photographs,

interviews, population graphs, church records, newspaper
accounts, and other sources to conduct case studies of particular
groups in the history of the State or nation and classify
information according to type of activity: social, political,
economic, cultural, or religious

▲ use a variety of sources to study historic and contemporary
events in the United States; investigate different interpretations
of the events and identify circumstances of time and place that
influence the authors’ perspectives (Adapted from National
Standards for U.S. History)

▲ recognize the reasons for periodizing history and know some
designations of historical periods; discuss the usefulness of the
following periods:

- Three Worlds and Their Meeting in the Americas
(Beginnings to 1607)

- Colonization, Settlement and Communities (1607 to 1763)
- The Revolution and the New Nation (1763 to 1815)
- Expansion and Reform (1801 to 1861)
- Crisis of the Union: Civil War and Reconstruction (1850 to

1877)
- The Development of Modern America (1865 to 1920)
- Modern America and the World Wars (1914 to 1945)
- Contemporary America (1945 to Present)

(Taken from U. S. History Framework for the 1994 National
Assessment of Educational Progress)

▲ undertake case studies to research violations of basic civil and
human rights and case studies of genocide. Use examples from
United States, New York State, and world history. Case studies
might include chattel slavery and the Nazi Holocaust. Other
civil and human rights violations might focus on the mass
starvation in Ireland (1845-50), the forced relocation of Native
American Indians, and the internment of Japanese Americans
during World War II

▲ trace the tension between arguments for United States isolation
versus engagement during the following time periods: up to
1941, from 1941-1975, and from 1976 to the present.

Standard 1—History of the United States 
and New York

Intermediate
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3. Study about the major social, political, economic,
cultural, and religious developments in New York
State and United States history involves learning
about the important roles and contributions of
individuals and groups.

Students:
• complete well-documented and historically accurate case

studies about individuals and groups who represent
different ethnic, national, and religious groups, including
Native American Indians, in New York State and the
United States at different times and in different locations

• gather and organize information about the important
achievements and contributions of individuals and
groups living in New York State and the United States

• describe how ordinary people and famous historic
figures in the local community, State, and the United
States have advanced the fundamental democratic
values, beliefs, and traditions expressed in the
Declaration of Independence, the New York State and
United States Constitutions, the Bill of Rights, and other
important historic documents

• classify major developments into categories such as
social, political, economic, geographic, technological,
scientific, cultural, or religious.

This is evident, for example, when students:
▲ research major events and themes from New York State and

United States history (e.g., the American Revolution, new
national period, Civil War, age of industrialization, westward
movement and territorial expansion, the World Wars) to develop
and test hypotheses and develop conclusions about the roles
played by individuals and groups

▲ after reading about ordinary people in historic time periods,
such as a Revolutionary War soldier, a suffragist, or a child
laborer during the 1800s, write a short story or diary account
explaining how this individual fought to support democratic
values and beliefs (Adapted from National Standards for
History for Grades K-4)

▲ explain the importance of different inventions and scientific and
technological innovations in agriculture and industry, describing
how these inventions and innovations resulted in imporved
production of certain products.

4. The skills of historical analysis include the ability
to: explain the significance of historical evidence;
weigh the importance, reliability, and validity of
evidence; understand the concept of multiple
causation; understand the importance of changing and
competing interpretations of different historical
developments.

Students:
• consider the sources of historic documents, narratives, or

artifacts and evaluate their reliability
• understand how different experiences, beliefs, values,

traditions, and motives cause individuals and groups to
interpret historic events and issues from different
perspectives

• compare and contrast different interpretations of key
events and issues in New York State and United States
history and explain reasons for these different accounts

• describe historic events through the eyes and
experiences of those who were there. (Taken from
National Standards for History for Grades K-4)

This is evident, for example, when students:
▲ identify the author’s or artist’s main point of view or purpose in

creating a document or artifact
▲ compare several historical accounts of the same event in New

York State or United States history and contrast the different
facts included or omitted from each author and determine the
different authors’ points of view

▲ use a variety of sources to study important turning points from
different perspectives and to identify varying points of view of
the people involved (e.g., European settlement and the impact of
diseases on Native American Indian populations, writing the
Declaration of Independence and the Constitution, the Civil War,
industrialization, significant reform movements, and the Cold
War)

▲ debate various views of United States foreign policies and
involvement during the Mexican-American War, World Wars I
and II, Vietnam, and the Cold War.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York.

Intermediate
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1. The study of New York State and United States
history requires an analysis of the development of
American culture, its diversity and multicultural
context, and the ways people are unified by many
values, practices, and traditions.

Students:
• analyze the development of American culture, explaining

how ideas, values, beliefs, and traditions have changed
over time and how they unite all Americans

• describe the evolution of American democratic values
and beliefs as expressed in the Declaration of
Independence, the New York State Constitution, the
United States Constitution, the Bill of Rights, and other
important historical documents.

This is evident, for example, when students:
▲ explore the meaning of the United States motto, “E Pluribus

Unum,” by identifying both those forces that unite Americans
and those that potentially divide Americans. Based on a study of
key events in United States history, such as the American
Revolution, the Civil War, the women’s suffrage movement, and
the civil rights movement, discuss how at least two core civic
ideas, such as individual rights and the consent of the governed,
have been forces for national unity in this diverse society

▲ analyze the decisions leading to major turning points in United
States history, comparing alternative courses of action, and
hypothesizing, within the context of the historic period, about
what might have happened if the decision had been different.
Investigate decisions and actions such as:

- the signing of the Declaration of Independence in 1776
- the forced relocation of Native American Indians
- the Mexican-American War
- Lincoln’s resolve to sustain the Union
- Plessy v. Ferguson Supreme Court decision
- Progressive reforms
- United States entry into World Wars I and II
- the decision to refrain from joining the League of Nations
- ratification of the Nineteenth Amendment
- Roosevelt’s New Deal
- the decision to drop the atomic bomb on Japan in 1945
- Rosa Parks’ decision to challenge the Jim Crow laws in

Alabama in 1955
- American involvement in Southeast Asia in the 1960s and

1970s
- the end of the Cold War and the democratic revolutions in

Eastern European countries
▲ read Dr. Martin Luther King’s “Letter from Birmingham Jail”

and discuss how this letter expresses the basic ideas, values,
and beliefs found in the United States Constitution and Bill of
Rights.

2. Important ideas, social and cultural values, beliefs,
and traditions from New York State and United States
history illustrate the connections and interactions of
people and events across time and from a variety of
perspectives.

Students:
• discuss several schemes for periodizing the history of

New York State and the United States
• develop and test hypotheses about important events,

eras, or issues in New York State and United States
history, setting clear and valid criteria for judging the
importance and significance of these events, eras, or
issues

• compare and contrast the experiences of different groups
in the United States

• examine how the Constitution, United States law, and the
rights of citizenship provide a major unifying factor in
bringing together Americans from diverse roots and
traditions

• analyze the United States involvement in foreign affairs
and a willingness to engage in international politics,
examining the ideas and traditions leading to these for-
eign policies

• compare and contrast the values exhibited and foreign
policies implemented by the United States and other
nations over time with those expressed in the United
Nations Charter and international law.

This is evident, for example, when students:
▲ discuss several schemes for periodizing the history of the United

States; explain the usefulness of each scheme; comment on why
another person might want to use other approaches to
periodization; make a case for the scheme that seems best

▲ explain the contributions of specific groups of people to
American society and culture; analyze the metaphors of the
“melting pot” and the “salad bowl” to explain the experiences of
the first immigrant groups (e.g., Dutch, Irish, English, African
American, Spanish, German) as compared to those of later
groups (e.g., Italian, Greek, Eastern European, Chinese, Latino,
Vietnamese) and present an analysis, supported by historical
evidence, of alternative metaphors, such as “a tapestry” or “a
mosaic”

▲ examine the effects of immigration on various Native American
groups

▲ investigate how the United States’ democratic principles have
influenced the constitutions and governments of other nations;
view this sharing as a two-way exchange, with the United
States influencing and being influenced by other nations.

Standard 1—History of the United States 
and New York

Commencement
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3. Study about the major social, political, economic,
cultural, and religious developments in New York
State and United States history involves learning
about the important roles and contributions of
individuals and groups.

Students:
• compare and contrast the experiences of different ethnic,

national, and religious groups, including Native
American Indians, in the United States, explaining their
contributions to American society and culture

• research and analyze the major themes and
developments in New York State and United States
history (e.g., colonization and settlement; Revolution and
New National Period; immigration; expansion and reform
era; Civil War and Reconstruction; The American labor
movement; Great Depression; World Wars; contemporary
United States)

• prepare essays and oral reports about the important
social, political, economic, scientific, technological, and
cultural developments, issues, and events from New York
State and United States history

• understand the interrelationships between world events
and developments in New York State and the United
States (e.g., causes for immigration, economic
opportunities, human rights abuses, and tyranny versus
freedom).

This is evident, for example, when students:
▲ investigate how Americans have reconciled the inherent

tensions and conflicts over minority versus majority rights by
researching the abolitionist and reform movements of the
nineteenth century, the civil rights and women’s rights
movements of the twentieth century, or the social protest
movements of the 1960s and 1970s

▲ draw upon literary selections, historical documents, and
accounts to analyze the roles played by different individuals and
groups during the major eras in New York State and United
States history

▲ compare and analyze the major arguments for and against
major political developments in New York State and United
States history, such as the ratification of the United States
Constitution, Reconstruction, the New Deal, and the Great
Society programs of the 1960s

▲ research how leaders, such as Frederick Douglass, Harriet
Tubman, Theodore Parker, Sojourner Truth, David Walker, and
Sarah and Angelina Grimke, fought for the rights of African
Americans.

4. The skills of historical analysis include the ability
to: explain the significance of historical evidence;
weigh the importance, reliability, and validity of evi-
dence; understand the concept of multiple causation;
understand the importance of changing and competing
interpretations of different historical developments.

Students:
• analyze historical narratives about key events in New

York State and United States history to identify the facts
and evaluate the authors’ perspectives

• consider different historians’ analyses of the same event
or development in United States history to understand
how different viewpoints and/or frames of reference
influence historical interpretations

• evaluate the validity and credibility of historical inter-
pretations of important events or issues in New York
State or United States history, revising these interpreta-
tions as new information is learned and other interpreta-
tions are developed. (Adapted from National Standards
for United States History)

This is evident, for example, when students:
▲ analyze important debates in American history (e.g., ratification

of the United States Constitution, abolition of slavery, regulation
of big business, restrictions on immigration, the New Deal
legislation, women’s suffrage, United States involvement in
foreign affairs and wars), focusing on the opposing positions and
the historical evidence used to support these positions

▲ prepare extended research papers on an important issue,
problem or theme from New York State or United States history,
including an analysis of the differing or competing interpreta-
tions of the issue or problem

▲ develop hypotheses about important events, eras, or issues;
move from chronicling to explaining historical events and issues;
use information collected from diverse sources (e.g., diaries,
census reports, city directories and maps, newspaper and
journal accounts, graphs and charts, cartoons, autobiographies,
government documents, and other primary and secondary
sources) to produce cogently written reports and document-
based essays; apply the skills of historiography by comparing,
contrasting, and evaluating the interpretations of different
historians of an event, era, or issue.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in the history of the
United States and New York.

Commencement
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1. The study of world history requires an
understanding of world cultures and civilizations,
including an analysis of important ideas, social and
cultural values, beliefs, and traditions. This study also
examines the human condition and the connections
and interactions of people across time and space and
the ways different people view the same event or issue
from a variety of perspectives.

Students:
• read historical narratives, myths, legends, biographies,

and autobiographies to learn about how historical
figures lived, their motivations, hopes, fears, strengths,
and weaknesses

• explore narrative accounts of important events from
world history to learn about different accounts of the
past to begin to understand how interpretations and
perspectives develop

• study about different world cultures and civilizations
focusing on their accomplishments, contributions,
values, beliefs, and traditions.

This is evident, for example, when students:
▲ create a list of characteristics for the concept of civilization,

focusing on the early civilizations that developed in
Mesopotamia, Egypt, and the Indus Valley

▲ analyze pictures and maps of the civilizations of Kush and
Egypt, including information about their architectural, artistic,
and technological achievements

▲ assume the roles of citizens, merchants, foreign residents, or
slaves in ancient Sparta or Athens, describing life in these city-
states, the rights and responsibilities of a citizen in each city,
and their social and political roles

▲ research different kinds of sources (archaeological, artistic,
written) about the civilizations in the Americas before the
coming of the Europeans (Taken from National Standards for
World History)

▲ study about the major cultural achievements of an ancient
civilization (e.g., West African, Japanese, Chinese, European).

2. Establishing timeframes, exploring different
periodizations, examining themes across time and
within cultures, and focusing on important turning
points in world history help organize the study of
world cultures and civilizations.

Students:
• distinguish between past, present, and future time

periods
• develop timelines that display important events and eras

from world history
• measure and understand the meaning of calendar time in

terms of years, decades, centuries, and millennia, using
BC and AD as reference points

• compare important events and accomplishments from
different time periods in world history.

This is evident, for example, when students:
▲ arrange the events in a historical narrative, biography, or

autobiography in correct chronological order
▲ group important historic events in world history according to

clearly defined time periods (periodization). For example,
periods might include early civilizations, rise of empires, age of
exploration, the twentieth century

▲ create, as part of a class, a mural-sized, illustrated timeline of
important achievements, inventions, and accomplishments of
nineteenth century Europe and America (Adapted from National
Standards for World History)

▲ identify key turning points and important events in world
history and explain their significance

▲ create personal and family timelines to distinguish between near
and distant past and interpret simple timelines that show a
progression of events in world history; create a picture timeline
tracing developments in world history, such as the appearance of
the wheel, making simple tools out of iron (Hittites), building the
pyramids, building Roman aqueducts, inventing paper in China,
astronomical discoveries in the Muslim world, metallurgy
advances in West Africa, and the invention of the steam engine in
England. (Adapted from National Standards for History for
Grades K-4)

Standard 2—World History
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3. Study of the major social, political, cultural, and
religious developments in world history involves
learning about the important roles and contributions
of individuals and groups.

Students:
• understand the roles and contributions of individuals and

groups to social, political, economic, cultural, scientific,
technological, and religious practices and activities

• gather and present information about important
developments from world history

• understand how the terms social, political, economic, and
cultural can be used to describe human activities or
practices.

This is evident, for example, when students:
▲ read historical stories, myths, legends, and fables to learn how

individuals have solved problems, made important contributions,
and influenced the lives of others

▲ listen to historical narratives about the history of children and
families in different cultures throughout the world to learn about
different family structures; children’s, women’s, and men’s roles;
daily life; religious or spiritual beliefs and practices; customs and
traditions

▲ read biographies about famous historical figures, focusing on their
personal lives, goals, and accomplishments and the effects of their
achievements on the lives of others

▲ write historical narratives in the form of letters, diary accounts,
or news reports from the point of view of a child who lived during
a particular historic time period and who witnessed an important
event or development

▲ listen to and participate in classroom debates and discussions of
important myths, legends, people, and events in world history;
determine admirable traits and identify examples of courage.

4. The skills of historical analysis include the ability to
investigate differing and competing interpretations of
the theories of history, hypothesize about why
interpretations change over time, explain the
importance of historical evidence, and understand the
concepts of change and continuity over time.

Students:
• consider different interpretations of key events and

developments in world history and understand the
differences in these accounts

• explore the lifestyles, beliefs, traditions, rules and laws,
and social/cultural needs and wants of people during
different periods in history and in different parts of the
world

• view historic events through the eyes of those who were
there, as shown in their art, writings, music, and
artifacts.

This is evident, for example, when students:
▲ explain different perspectives on the same phenomenon by

reading myths from several civilizations, recognizing the
different ways those people explained the same phenomenon
(e.g., how the world was created)

▲ listen to historical stories, biographies, or narratives to identify
who was involved, what events occurred, where the events took
place, and the outcomes or consequences 

▲ list analytical questions to guide their investigations of
historical documents, pictures, diary accounts, artifacts, and
other records of the past

▲ construct picture timelines that show important events in their
own lives, including descriptions of the events and explanations
of why they were important.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives.

Elementary
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1. The study of world history requires an
understanding of world cultures and civilizations,
including an analysis of important ideas, social and
cultural values, beliefs, and traditions. This study also
examines the human condition and the connections
and interactions of people across time and space and
the ways different people view the same event or issue
from a variety of perspectives.

Students:
• know the social and economic characteristics, such as

customs, traditions, child-rearing practices, ways of
making a living, education and socialization practices,
gender roles, foods, and religious and spiritual beliefs
that distinguish different cultures and civilizations

• know some important historic events and developments
of past civilizations

• interpret and analyze documents and artifacts related to
significant developments and events in world history.

This is evident, for example, when students:
▲ propose a list of characteristics to define the concepts of culture

and civilization, explaining how civilizations develop and change
▲ investigate the important achievements and accomplishments of

the world’s early civilizations (e.g., African, Greek, Roman,
Egyptian, Indian, Chinese)

▲ analyze how the natural environments of the Tigris-Euphrates,
Nile, and Indus valleys shaped the early development of
civilization (Taken from National Standards for World History)

▲ research an important event or development in world history
and include information about how different people viewed the
same event (e.g., the French Revolution as witnessed by
members of the ruling classes, the revolutionaries, members of
the Estates General, and the Church)

▲ identify different ethnic, religious, and socioeconomic groups
throughout the world and analyze their varying perspectives on
the same historic events and contemporary issues. Explain how
these different perspectives developed. 

2. Establishing timeframes, exploring different
periodizations, examining themes across time and
within cultures, and focusing on important turning
points in world history help organize the study of
world cultures and civilizations.

Students:
• develop timelines by placing important events and devel-

opments in world history in their correct chronological
order

• measure time periods by years, decades, centuries, and
millennia

• study about major turning points in world history by
investigating the causes and other factors that brought
about change and the results of these changes.

This is evident, for example, when students:
▲ construct multiple-tier timelines that display a number of

important historic events that occurred at the same time or
during the same period of time (e.g., age of exploration and
contact showing events in Europe, Africa, and the Americas)

▲ present historical narratives that link together a series of events
in the correct chronological order

▲ recognize the reasons for periodizing history and know some
designations of historical periods; discuss the usefulness of the
following historical periods:

- The beginnings of Human Society
- Early Civilizations to 1000 BC
- Classical Traditions, Major Religions, and Giant Empires,

1000 BC-300 AD
- Expanding Zones of Exchange and Encounter, 300-1000 AD
- Intensified Hemispheric Interactions, 1000-1500
- Emergence of the First Global Age, 1450-1770
- The Age of Revolutions, 1750-1914
- The Twentieth Century.

(Adapted from National Standards for World History)

Standard 2—World History
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3. Study of the major social, political, cultural, and
religious developments in world history involves
learning about the important roles and contributions
of individuals and groups.

Students:
• investigate the roles and contributions of individuals and

groups in relation to key social, political, cultural, and
religious practices throughout world history

• interpret and analyze documents and artifacts related to
significant developments and events in world history

• classify historic information according to the type of
activity or practice: social/cultural, political, economic,
geographic, scientific, technological, and historic.

This is evident, for example, when students:
▲ read historic narratives, biographies, literature, diaries, and

letters to learn about the important accomplishments and roles
played by individuals and groups throughout world history

▲ explain some of the following practices as found in particular
civilizations and cultures throughout world history:  social
customs, child-rearing practices, government, ways of making a
living and distributing goods and services, language and
literature, education and socialization practices, values and
traditions, gender roles, foods, and religious/spiritual beliefs and
practices

▲ develop a map of Europe, the Mediterranean world, India, South
and Southeast Asia, and China to show the extent of the spread
of Buddhism, Christianity, Hinduism, and Confucianism; explain
how the spread of these religions changed the lives of people
living in these areas of the world (Adapted from National
Standards for World History)

▲ write diary accounts, journal entries, letters, or news accounts
from the point of view of a young person living during a
particular time period in world history, focusing on an important
historic, political, economic, or religious event or
accomplishment

▲ study the historical writings of important figures in world
history to learn about their goals, motivations, intentions,
influences, and strengths and weaknesses.

4. The skills of historical analysis include the ability to
investigate differing and competing interpretations of
the theories of history, hypothesize about why
interpretations change over time, explain the
importance of historical evidence, and understand the
concepts of change and continuity over time.

Students:
• explain the literal meaning of a historical passage or

primary source document, identifying who was involved,
what happened, where it happened, what events led up
to these developments, and what consequences or
outcomes followed (Taken from National Standards for
World History)

• analyze different interpretations of important events and
themes in world history and explain the various frames
of reference expressed by different historians

• view history through the eyes of those who witnessed key
events and developments in world history by analyzing
their literature, diary accounts, letters, artifacts, art,
music, architectural drawings, and other documents

• investigate important events and developments in world
history by posing analytical questions, selecting relevant
data, distinguishing fact from opinion, hypothesizing
cause-and-effect relationships, testing these hypotheses,
and forming conclusions.

This is evident, for example, when students:
▲ examine documents related to significant developments in world

history (e.g., excerpts from sacred texts of the world’s great
religions, important political statements or decrees, literary
works, and historians’ commentaries); employ the skills of
historical analysis and interpretation in probing the meaning
and importance of the documents by:

- identifying authors and sources for the historical
documents

- comparing and contrasting differing sets of ideals and
values contained in each historical document

- considering multiple perspectives presented in the
documents

- evaluating major debates among historians about the
meaning of each historical document

- hypothesizing about the influence of each document on
present-day activities and debates in the international
arena. (Adapted from National Standards in World History)

▲ study about an event or development in world history (e.g., the
early civilizations, the age of exchange and global expansion, the
industrial revolution, political and social revolutions,
imperialism and colonization, case studies of genocide and
human rights violations, world wars) by analyzing accounts
written by eyewitnesses to the event or development; compare
the eyewitness accounts with reports and narratives written by
historians after the event or development

▲ trace the impacts of different technological innovations and
advances ( e.g.,  in transportation and communication, agriculture,
health and science, commerce and industry) over time by
analyzing the effects of technology on the lives of people.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives.

Intermediate
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1. The study of world history requires an
understanding of world cultures and civilizations,
including an analysis of important ideas, social and
cultural values, beliefs, and traditions. This study also
examines the human condition and the connections
and interactions of people across time and space, and
the ways different people view the same event or issue
from a variety of perspectives.

Students:
• define culture and civilization, explaining how they

developed and changed over time. Investigate the various
components of cultures and civilizations including social
customs, norms, values, and traditions; political systems;
economic systems; religions and spiritual beliefs; and
socialization or educational practices

• understand the development and connectedness of
Western civilization and other civilizations and cultures
in many areas of the world and over time

• analyze historic events from around the world by
examining accounts written from different perspectives

• understand the broad patterns, relationships, and
interactions of cultures and civilizations during
particular eras and across eras

• analyze changing and competing interpretations of issues,
events, and developments throughout world history.

This is evident, for example, when students:
▲ analyze important events and developments in world history

through the eyes and experiences of those who were there, as
reported in their literature, diaries, letters, debates, art and music,
and artifacts (Taken from National Standards for World History)

▲ compare two or more historical interpretations of an important
event in world history, differentiate fact from opinion, and deter-
mine which facts are most significant in the historian’s judgment
and why (Taken from National Standards for World History)

▲ explain how an important event or development from world history
can be viewed from multiple perspectives, noting how different
values, motives, beliefs, frames of reference, and perspectives
influence interpretations of the past

▲ use dramatizations, timelines, debates, and other research reports to
explain how different observations of the same event or issue develop

▲ analyze important developments and turning points in world
history; hypothesize what might have happened if decisions or
circumstances had been different; investigate such developments
and turning points as:
-the development of the early civilizations
-the development of the Roman Empire
-the emergence of the world’s great religions: Buddhism, 
Christianity, Hinduism, Islam, Judaism, and Taoism

-the rise of the Mongol Empire in China 
-the Mali Empire in West Africa
-the age of exploration and the age of enlightenment
-the rise and fall of European colonialism
-global interactions and migration
-the formation and unification of major European nations
(Germany, Italy, Great Britain, and France)
-the emergence and global influence of American civilization.

2. Establishing timeframes, exploring different
periodizations, examining themes across time and
within cultures, and focusing on important turning
points in world history help organize the study of
world cultures and civilizations.

Students:
• distinguish between the past, present, and future by

creating multiple-tier timelines that display important
events and developments from world history across time
and place

• evaluate the effectiveness of different models for the
periodization of important historic events, identifying
the reasons why a particular sequence for these events
was chosen

• analyze evidence critically and demonstrate an
understanding of how circumstances of time and place
influence perspective

• explain the importance of analyzing narratives drawn
from different times and places to understand historical
events

• investigate key events and developments and major
turning points in world history to identify the factors
that brought about change and the long-term effects of
these changes.

This is evident, for example, when students:
▲ develop composite timelines for different areas of the world (e.g.,

the Middle East, South and Southeast Asia, Africa south of the
Sahara, the Americas), showing important events at any given
time

▲ discuss models for periodizing events from world history, the
development of the major civilizations, and the history of other
cultures throughout the world. Explain the underlying
principles for these models and make a case for why others
might want to periodize these events differently

▲ analyze historical narratives, biographies, or stories to
determine their temporal structure. Select an important event
from world history and follow it forward over time to determine
its consequences and trace it backward to identify its causes 

▲ construct timelines that display key events and developments in
world history and which describe the important facts about the
event/development and link the event/development to other
important events which took place somewhere else in the world 

▲ analyzing historical narratives about the movements of people
and ideas over time and place, including reports about the
beginnings of human society in Africa, Mesopotamia, Indus, and
China.

Standard 2—World History
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3. Study of the major social, political, cultural, and
religious developments in world history involves
learning about the important roles and contributions
of individuals and groups.

Students:
• analyze the roles and contributions of individuals and

groups to social, political, economic, cultural, and
religious practices and activities

• explain the dynamics of cultural change and how
interactions between and among cultures has affected
various cultural groups throughout the world

• examine the social/cultural, political, economic, and
religious norms and values of Western and other world
cultures.

This is evident, for example, when students:
▲ investigate how groups of people living in different geographic

regions throughout the world (e.g., Africa, the Middle East,
Eastern Europe and the former Soviet Union, China) interacted
with and structured their natural environments to accommodate
their varied lifestyles

▲ prepare narratives that describe important historic events and
developments (e.g., beginnings of human societies; global
exploration and expansion; scientific, technological, and
intellectual achievements; social and political reform; revolution;
case studies of genocide and human rights violations) from the
perspectives of the individuals and groups who witnessed them

▲ investigate the lives of important political and social reformers
by describing the conditions they were attempting to improve
and evaluating the success of their efforts

▲ report on the spread of Christianity and Islam throughout world
history, identify regions where these religions spread, and
describe the effects on the lives of the people who lived in these
regions

▲ trace the experiences of different emigrant groups throughout
world history, identify the factors that caused these groups to
leave their homelands, and describe the social and economic
effects on their new homelands.

4. The skills of historical analysis include the ability to
investigate differing and competing interpretations of
the theories of history, hypothesize about why
interpretations change over time, explain the
importance of historical evidence, and understand the
concepts of change and continuity over time.

Students:
• identify historical problems, pose analytical questions or

hypotheses, research analytical questions or test
hypotheses, formulate conclusions or generalizations,
raise new questions or issues for further investigation

• interpret and analyze documents and artifacts related to
significant developments and events in world history

• plan and organize historical research projects related to
regional or global interdependence

• analyze different interpretations of important events,
issues, or developments in world history by studying the
social, political, and economic context in which they
were developed; by testing the data source for reliability
and validity, credibility, authority, authenticity, and
completeness; and by detecting bias, distortion of the
facts, and propaganda by omission, suppression, or
invention of facts. (Taken from National Standards for
World History)

This is evident, for example, when students:
▲ complete historical/social science research projects focusing on

topics and issues drawn from world history; organize data
according to the following activities: social, political, economic,
cultural, and religious; consider multiple perspectives in
interpreting the past and explain how different motives, beliefs,
interests, and perspectives influence interpretations of the past
(Adapted from National Standards for World History)

▲ apply the skills of historiography by analyzing different
interpretations of key events and developments in world history
(e.g., the development of the world’s great empires; the
emergence of feudalism; encounters between Europeans and the
peoples of sub-Saharan Africa, Asia, and the Americas;
nationalism and its global effects). Analyze competing narratives
by comparing and contrasting historians’ selection of analytical
questions, frames of reference, and values/beliefs to show how
different interpretations develop

▲ evaluate the validity and credibility of historical interpretations,
including new or changing interpretations that have developed
as new information about events or developments in world
history is learned, and new interpretations and methodologies
are developed (Taken from National Standards for World
History)

▲ complete social science research projects focusing on topics and
issues drawn from world history (e.g., causes of major
revolutions, effects of imperialism, causes and consequences of
the Industrial Revolution, social reform movements, and global
consequences of World Wars I and II). Consider multiple
perspectives in interpreting past events and describe how
different values, frames of reference, beliefs, and motives
influence interpretations of topics and issues.

Students will use a variety of intellectual skills to demonstrate their understanding
of major ideas, eras, themes, developments, and turning points in world history and
examine the broad sweep of history from a variety of perspectives.

Commencement
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1. Geography can be divided into six essential
elements which can be used to analyze important
historic, geographic, economic, and environmental
questions and issues. These six elements include: the
world in spatial terms, places and regions, physical
settings (including natural resources), human systems,
environment and society, and the use of geography.
(Adapted from The National Geography Standards,
1994: Geography for Life)

Students:
• study about how people live, work, and utilize natural

resources
• draw maps and diagrams that serve as representations of

places, physical features, and objects
• locate places within the local community, State, and

nation; locate the Earth’s continents in relation to each
other and to principal parallels and meridians. (Adpated
from National Geography Standards, 1994)

• identify and compare the physical, human, and cultural
characteristics of different regions and people (Adapted
from National Geography Standards, 1994)

• investigate how people depend on and modify the
physical environment.

This is evident, for example, when students:
▲ draw simple maps of their communities or regions showing the

major landmarks, industries, residential areas, business
districts, transportation networks, health and educational
facilities, and recreation areas

▲ examine different kinds of maps to identify and define their
components, including key, title, legend, cardinal and
intermediate directions, scale, and grid

▲ use cardboard, wood, clay, or other materials to make a model of
their community or region showing their physical characteristics
(Taken from National Geography Standards, 1994)

▲ read about children living in other cultures to learn about their
customs, beliefs, and traditions; natural resource use; food;
shelter; socialization and schooling; and other important
components of culture 

▲ draw maps and pictures showing how people make use of and
modify their physical environments (e.g., land use for
agriculture, mining, residential developments, transportation
networks, recreation).

2. Geography requires the development and
application of the skills of asking and answering
geographic questions; analyzing theories of geography;
and acquiring, organizing, and analyzing geographic
information. (Adapted from: The National Geography
Standards, 1994: Geography for Life)

Students:
• ask geographic questions about where places are located;

why they are located where they are; what is important
about their locations; and how their locations are related
to the location of other people and places (Adapted from
National Geography Standards, 1994)

• gather and organize geographic information from a
variety of sources and display in a number of ways

• analyze geographic information by making relationships,
interpreting trends and relationships, and analyzing
geographic data. (Adapted from National Geography
Standards, 1994)

This is evident, for example, when students:
▲ read historical narratives and talk about the importance of

where places are located, try to determine why they are located
where they are, and assess the relationship of location to other
locations and people in the story

▲ use a map grid (e.g., latitude and longitude or an
alphanumerical system) to answer questions about location and
place

▲ use different types of map scales (linear, fractional, and word) to
measure the distance between two places

▲ map the locations of places in the community or region, using
appropriate symbols (e.g., dots or points for cities and towns;
different shapes for residential and business areas; lines for
transportation networks)

▲ present oral and written reports using maps, charts, tables,
graphs, and other visual displays showing spatial relationships,
locations, and other geographic information.

Standard 3—Geography
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1. Geography can be divided into six essential elements
which can be used to analyze important historic,
geographic, economic, and environmental questions
and issues. These six elements include: the world in
spatial terms, places and regions, physical settings
(including natural resources), human systems, envi-
ronment and society, and the use of geography.
(Adapted from The National Geography Standards,
1994: Geography for Life)

Students:
• map information about people, places, and environments
• understand the characteristics, functions, and

applications of maps, globes, aerial and other
photographs, satellite-produced images, and models
(Taken from National Geography Standards, 1994)

• investigate why people and places are located where they
are located and what patterns can be perceived in these
locations

• describe the relationships between people and
environments and the connections between people and
places.

This is evident, for example, when students:
▲ investigate how groups of people living in different geographic

regions throughout the world interacted with and structured
their natural environments to accommodate their varied
lifestyles and economies; discuss national, regional, and global
interactions

▲ draw from memory a map of the world on a single sheet of paper
and outline and label the major physical features (e.g.,
continents, oceans, major mountain ranges, significant desert
regions, and river systems) and important human features (e.g.,
major cities of the world, imaginary lines such as the prime
meridian and the equator). (Taken from National Geography
Standards, 1994)

▲ apply the five themes of geography to their study of
communities and regions throughout the world. Describe how
location, place, relationships within places, movement, and
regions can be used to analyze different cultures and societies

▲ complete a geographic/historic study of their community or a
region of New York State by focusing on the following questions:
Where is your community or region located? How did it get
there? What is it like to live and work there? What are its
physical characteristics (e.g., climate, elevation, population
density, size)?

2. Geography requires the development and
application of the skills of asking and answering
geographic questions; analyzing theories of geography;
and acquiring, organizing, and analyzing geographic
information. (Adapted from The National Geography
Standards, 1994: Geography for Life)

Students:
• formulate geographic questions and define geographic

issues and problems
• use a number of research skills (e.g., computer databases,

periodicals, census reports, maps, standard reference
works, interviews, surveys) to locate and gather
geographical information about issues and problems
(Adapted from National Geography Standards, 1994)

• present geographic information in a variety of formats,
including maps, tables, graphs, charts, diagrams, and
computer-generated models

• interpret geographic information by synthesizing data
and developing conclusions and generalizations about
geographic issues and problems.

This is evident, for example, when students:
▲ plan and execute an inquiry to answer these questions about a

region of the world: How does the shape of the Earth and the
natural environment influence where people live? What natural
processes change the shape of the Earth’s surface? How has
human habitation changed the surface of the Earth? Derive
generalizations and conclusions supported by evidence. (Based
on National Geography Standards, 1994)

▲ pose analytical questions concerning a geographic issue or
problem affecting their community, region, or New York State
(e.g., issues related to environmental problems and concerns,
transportation and traffic needs, land use, housing, natural
resource use)

▲ use a variety of research skills to locate, collect, and organize
geographic data related to a geographic or environmental issue,
problem, or question;  organize the data in logical and
meaningful ways; present written and oral reports that include
geographic conclusions and generalizations supported by the
data collected; propose new questions for further investigation

▲ develop and present a multimedia report on a geographic topic,
issue, problem, or question (e.g., deforestation, energy
consumption, resource depletion, natural hazards, major
geographic events), making use of maps, graphs, photographs,
videos, computer-generated models, and other appropriate
sources

▲ use a variety of maps to answer geographic questions about
people, places, and regions.

Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface.

Intermediate
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1. Geography can be divided into six essential
elements which can be used to analyze important
historic, geographic, economic, and environmental
questions and issues. These six elements include: the
world in spatial terms, places and regions, physical
settings (including natural resources), human systems,
environment and society, and the use of geography.
(Adapted from The National Geography Standards,
1994: Geography for Life)

Students:
• understand how to develop and use maps and other

graphic representations to display geographic issues,
problems, and questions

• describe the physical characteristics of the Earth’s
surface and investigate the continual reshaping of the
surface by physical processes and human activities

• investigate the characteristics, distribution, and
migration of human populations on the Earth’s surface
(Taken from National Geography Standards, 1994)

• understand the development and interactions of
social/cultural, political, economic, and religious systems
in different regions of the world

• analyze how the forces of cooperation and conflict
among people influence the division and control of the
Earth’s surface (Taken from National Geography
Standards, 1994)

• explain how technological change affects people, places,
and regions.

This is evident, for example, when students:
▲ evaluate the applications of geographic tools and supporting

technologies to serve particular purposes by collecting,
comparing, and explaining the significance of maps from
different sources and different points of view to illustrate the
same phenomena. (Taken from National Geography Standards,
1994)

▲ choose and give reasons for using different technologies to
analyze selected geographic problems. Use aerial photographs,
satellite-produced imagery, and geographic information systems
(GIS) to define, analyze, and propose solutions to global
environmental problems (e.g., deforestation, overpopulation,
water pollution, resource depletion)

▲ complete an in-depth geographic study of a world region by
analyzing demographic data (e.g., birth rate, literacy rates for
females, infant mortality) and draw conclusions about the
influence of these factors on the characteristics of that region;
for example, study migration patterns and culture change in
and around large cities in Europe, Africa, Latin America, and
Asia, with a focus on cities near international borders and in
major manufacturing centers; explain how different cultural
groups shape the character of these cities and how culture
influences conflict, cooperation, and group identity. (Based on
National Geography Standards, 1994)

▲ draw from memory a map of the world; outline the relative
location of continents, oceans, major river systems, nations in
the news, and important cities

▲ demonstrate the ability to interpret sophisticated information
about people, places, and regions; use a topographical map to
lay out a five-mile hike through the countryside or local
community; note such items as elevation, slope, distance,
direction, and geographic features along the route. (Taken from
National Geography Standards, 1994)

▲ explain the relationship between the geographic setting
(ecosystems, spatial distribution of resources, ease of
transportation and communication) and the spatial development
of societies (e.g., how Africa’s physical geography, vegetation,
and technology affect cross-cultural contacts and economic
development; the relationship between topography and drainage
systems in China and the development of civilization there; the
impact of Japan’s insular geography upon its history, cultural
identity, and patterns of selective borrowing from other cultures;
the impact of the diversity of the physical environment,
including the range of climates, in Latin America; the effects of
the lack of water on the historic and economic development of
the Middle East; the relationship between the physical
geography and the historic and economic development of
Eastern Europe and Russia; and the influence of the frontier in
United States history).

Standard 3—Geography
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2. Geography requires the development and
application of the skills of asking and answering
geographic questions; analyzing theories of geography;
and acquiring, organizing, and analyzing geographic
information. (Adapted from The National Geography
Standards, 1994 Geography for Life)

Students:
• plan, organize, and present geographic research projects
• locate and gather geographic information from a variety

of primary and secondary sources (Taken from National
Geography Standards, 1994)

• select and design maps, graphs, tables, charts, diagrams,
and other graphic representations to present geographic
information 

• analyze geographic information by developing and test-
ing inferences and hypotheses, and formulating conclu-
sions from maps, photographs, computer models, and
other geographic representations (Adapted from
National Geography Standards, 1994)

• develop and test generalizations and conclusions and
pose analytical questions based on the results of geo-
graphic inquiry.

This is evident, for example, when students:
▲ examine a collection of maps, photographs, satellite-produced

images, databases, graphs, firsthand accounts, and other
sources to generate questions and pose problems for
investigation 

▲ organize primary and secondary geographic sources to
investigate local, national, and international environmental
problems and issues; determine the many perspectives that
individuals and groups advocate as they seek to resolve these
problems or issues; apply a geographic perspective along with
others in reaching conclusions on the issues. (Based on National
Geography Standards, 1994) 

▲ analyze geographic information contained in a spatial database
or geographic information system (GIS) to answer questions
concerning land use, economic development, population shifts,
and transportation networks

▲ use maps showing family income, transportation systems,
natural resources, recreation areas, educational and health
facilities and other data to develop hypotheses about why some
regions prosper and others do not (Adapted from National
Geography Standards, 1994)

▲ use a variety of research skills to locate and collect descriptive
and statistical data and to use the data and maps to collect and
compile information (e.g., the use of specific purpose maps to
show various geographic aspects of the Earth’s surface and
explain the geographic variables that serve as criteria for
grouping countries into regions; the use of technology to
moderate geographic condition)

▲ complete a geographic study of a world region, analyzing
demographic data (e.g., birth rate, literacy rates for females,
infant mortality) to determine how groups and cultures
influence the characteristics of that region. For example, study
migration patterns and cultural change in and around large
cities in Europe, Africa, Latin America, and Asia, focusing on
cities near international borders and in major manufacturing
centers. Explain how different cultural groups shape the
character of these cities and how culture influences conflict,
cooperation, and group identity. (Adapted from National
Geography Standards, 1994)

▲ identify the characteristics and distribution of ecosystems, and
the changes in meaning, distribution, and importance of
resources (e.g., how Africa’s physical geography, vegetation, and
technology affect cross-cultural contacts and economic
development; the relationship between topography and drainage
systems in China and the development of civilization there; the
impact of Japan’s insular geography upon its history, cultural
identity, and patterns of selective borrowing from other cultures;
the diversity of the physical environment, including the
tremendous range of climates, in areas referred to as Latin
America; the effects physical geography—especially the lack of
water—have upon the historic and economic development of the
Middle East; the relationship between the physical geography
and the historic and economic development of Eastern Europe
and Russia; and the influence of the frontier in United States
history).

Students will use a variety of intellectual skills to demonstrate their understanding
of the geography of the interdependent world in which we live—local, national, and
global—including the distribution of people, places, and environments over the
Earth’s surface.

Commencement

17

STANDARD 3



1. The study of economics requires an understanding
of major economic concepts and systems, the
principles of economic decision making, and the
interdependence of economies and economic systems
throughout the world.

Students:
• know some ways individuals and groups attempt to

satisfy their basic needs and wants by utilizing scarce
resources

• explain how people’s wants exceed their limited
resources and that this condition defines scarcity

• know that scarcity requires individuals to make choices
and that these choices involve costs

• study about how the availability and distribution of
resources is important to a nation’s economic growth

• understand how societies organize their economies to
answer three fundamental economic questions:  What
goods and services shall be produced and in what
quantities ? How shall goods and services be produced?
For whom shall goods and services be produced?

• investigate how production, distribution, exchange, and
consumption of goods and services are economic
decisions with which all societies and nations must deal.

This is evident, for example, when students:
▲ role-play a family or group situation in which group members

make an economic decision about whether to purchase a new
car, plan a family or group trip, or invest the money 

▲ discuss the differences between capital, human, and natural
resources and classify pictures of each resource type in the
appropriate category

▲ use map symbols to locate and identify natural resources found
in different regions of the United States and in other countries
in the Western Hemisphere

▲ identify several personal as well as family buying choices, list
their associated costs and benefits, and explain how and why
particular decisions are/have been made; clarify how prices and
one’s own values influence individual and family decision mak-
ing

▲ describe the characteristics of at least two of the following
economic units: a family, a worker, a small business, a labor
union, a large corporation, a government agency (local, state, or
national); identify the kinds of economic choices each economic
unit must make and explain the positive and negative results of
at least one choice

▲ organize information based on interviews of a laborer, a service
provider, a small business owner, a banker, a business executive,
an elected government official, or a government employee to
identify how individuals produce and distribute goods and
services, why individuals make the kinds of decisions they make,
and how individuals describe the effects of their decisions on
others

▲ observe economic characteristics of places; draw conclusions
about how people in families, schools, and communities all over
the world must depend on others to help them meet their needs
and wants.

Standard 4—Economics
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2. Economics requires the development and
application of the skills needed to make informed and
well-reasoned economic decisions in daily and
national life.

Students:
• locate economic information, using card catalogues,

computer databases, indices, and library guides
• collect economic information from textbooks, standard

references, newspapers, periodicals, and other primary
and secondary sources

• make hypotheses about economic issues and problems,
testing, refining, and eliminating hypotheses and
developing new ones when necessary

• present economic information by developing charts,
tables, diagrams, and simple graphs.

This is evident, for example, when students:
▲ collect and discuss newspaper articles about economic issues

and problems affecting their community, region, or the State
▲ design a display board showing how they might acquire and

spend income
▲ research a local industry to determine what it produces, how it

makes this product, its distribution system, and how the
finished product is marketed

▲ analyze a set of graphs or tables showing selected imports and
exports for the United States to make hypotheses about what
might happen if these imports or exports increase or decrease in
value

▲ use a variety of textbooks and news articles to identify a list of
potential economic problems or issues facing the United States
or other nations in the Western Hemisphere. Working in groups,
brainstorm a list of possible solutions, the potential effects of
these solutions, and rank order the solutions in terms of their
likelihood of success.

Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and how
an economy solves the scarcity problem through market and nonmarket mechanisms.

Elementary
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1. The study of economics requires an understanding
of major economic concepts and systems, the
principles of economic decision making, and the
interdependence of economies and economic systems
throughout the world.

Students:
• explain how societies and nations attempt to satisfy their

basic needs and wants by utilizing scarce capital,
natural, and human resources

• define basic economic concepts such as scarcity, supply
and demand, markets, opportunity costs, resources,
productivity, economic growth, and systems

• understand how scarcity requires people and nations to
make choices which involve costs and future
considerations

• understand how people in the United States and
throughout the world are both producers and consumers
of goods and services

• investigate how people in the United States and
throughout the world answer the three fundamental
economic questions and solve basic economic problems

• describe how traditional, command, market, and mixed
economies answer the three fundamental economic
questions

• explain how nations throughout the world have joined
with one another to promote economic development and
growth.

This is evident, for example, when students:
▲ investigate how different countries in Europe and the Middle

East solve problems related to satisfying basic needs.  Compile a
list of available resources, industries, modes of transportation,
and economic problems

▲ define and apply basic economic concepts such as supply and
demand, price, market, and economic growth in an investigation
of a national or regional economic question or problem  

▲ understand the concept of opportunity cost (the highest valued
alternative not chosen) and how the concept applies to personal
and business decision making

▲ consider case studies comparing economic decisions and choices
made by groups and nations involving questions about scarce
resources

▲ compare basic economic systems throughout the world,
classifying them as traditional, command, market, or mixed.
Focus on questions such as: What is produced? How is it
produced, distributed, and consumed? Which natural, capital,
and human resources are available? How are prices set? What is
meant by economic growth?

▲ identify the basic ideas and values of the United States
economic system (e.g., individual entrepreneurship, private
ownership of property, laissez-faire economics, cheap labor
supply, free enterprise, monopolies, and governmental
regulation) and how these factors contributed to the American
economic system;  compare these ideas and values to those of
other economic systems

▲ define and apply the concepts of inflation, deflation, depression,
fiscal policies, and monetary policy in the context in which these
terms are used;  examine the historical context of at least one of
these concepts during an important event in United States
history (e.g., industrialization of America and the rise of the
labor movement, the Great Depression, the 1970s inflation)

▲ develop a case study of a New York-produced product to show
how the State participates in a world economy

▲ investigate the economy of the United States and determine
how decisions are made about what goods and services are to be
produced, and how they are distributed; compare how these
decisions are made in other countries; identify the major
imports/exports of the country and explain the effects of
international trade on the American and other national
economies; discuss how values may influence the economy.

Standard 4—Economics
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2. Economics requires the development and
application of the skills needed to make informed and
well-reasoned economic decisions in daily and
national life.

Students:
• identify and collect economic information from standard

reference works, newspapers, periodicals, computer
databases, textbooks, and other primary and secondary
sources

• organize and classify economic information by distin-
guishing relevant from irrelevant information, placing
ideas in chronological order, and selecting appropriate
labels for data

• evaluate economic data by differentiating fact from opin-
ion and identifying frames of reference

• develop conclusions about economic issues and problems
by creating broad statements which summarize findings
and solutions

• present economic information by using media and other
appropriate visuals such as tables, charts, and graphs to
communicate ideas and conclusions.

This is evident, for example, when students:
▲ research a number of economic conditions (e.g., availability of

resources, size and distribution of population, degree of
technology, political structure) about a particular nation in
Europe, Africa, or the Middle East

▲ organize economic information about different kinds of economic
systems (i.e., traditional, market, command) in terms of what to
produce, how to produce it, and for whom to produce the product

▲ investigate different societies and groups living in Africa, Asia,
and the Middle East to determine their available resources,
industries, and problems in meeting basic needs. List
alternative ways to resolve their economic problems and
evaluate the effectiveness of each proposed solution

▲ design a class-size mural that shows how people living in
Europe, Asia, and Africa produce and consume various
resources, goods, and services. Indicate how these ways of
making a living have changed over time

▲ research a major United States industry such as steel,
automobile, mining, farming, or banking to determine the
governmental controls placed on it either directly or indirectly.
Determine the extent to which the federal government interacts
with and controls these industries

▲ prepare a classroom questionnaire that asks the
historical/economic question: What makes a nation an 
industrial leader? Survey adults to determine their opinions on
the question, categorize the findings, and draw conclusions.

Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and
how an economy solves the scarcity problem through market and nonmarket mechanisms.

Intermediate
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1. The study of economics requires an understanding
of major economic concepts and systems, the
principles of economic decision making, and the
interdependence of economies and economic systems
throughout the world.

Students:
• analyze the effectiveness of varying ways societies,

nations, and regions of the world attempt to satisfy their
basic needs and wants by utilizing scarce resources

• define and apply basic economic concepts such as
scarcity, supply/demand, opportunity costs, production,
resources, money and banking, economic growth,
markets, costs, competition, and world economic systems 

• understand the nature of scarcity and how nations of the
world make choices which involve economic and social
costs and benefits

• describe the ideals, principles, structure, practices,
accomplishments, and problems related to the United
States economic system

• compare and contrast the United States economic system
with other national economic systems, focusing on the
three fundamental economic questions

• explain how economic decision making has become
global as a result of an interdependent world economy

• understand the roles in the economic system of
consumers, producers, workers, investors, and voters.

This is evident, for example, when students:
▲ through the use of market case studies of the U.S. economy and

the economies of other countries, investigate how values and
incentives influence people’s choices, how the economic system
affects people’s incentives, how people gain from voluntary
trade, and how people’s choices influence the value of a good or
service

▲ examine current and historical economic data (e.g., workforce
composition and participation, natural resource deposits,
industrial base, financial institutions, state’s gross domestic
product) to create an economic profile of the New York State and
United States economies; investigate the role of government
(state and national) with particular attention to services
provided that foster economic activity and regulations designed
to protect the environment

▲ complete a case study of a nation or society, focusing on the
fundamental economic questions: What goods and services are
produced and in what quantities? How are these goods and
services produced? For whom are these goods and services
produced?

▲ investigate one or more current economic issues in the United
States, including their historical antecedents; issues may
include, but are not limited to: impact of fiscal policy, the role of
Federal Reserve and monetary policy, corporate downsizing and
unemployment, economic growth and the information age,
welfare policy, health care policy, the national debt, defense
spending, foreign aid, affirmative action; consider policy
positions, and the possible conflicting goals of government, such
as full employment, price stability, economic justice, economic
freedom, and economic security

▲ recognize why international trade takes place (because of
comparative advantage) and the role of exchange rates in
fostering or inhibiting trade; become familiar with the basics of
the balance of payments and international capital flows;
investigate the importance of New York City as a primary world
financial center and how the City’s financial role is enhanced by
technology

▲ graph textbook or teacher-developed data to display
supply/demand schedules. Interpret graphs identifying prices
and situations that would cause the demand and supply
schedules to change

▲ describe a list of economic decisions students will make during
the coming year, explaining how the concept of scarcity is
involved in each decision. For each decision, discuss a possible
opportunity cost involved. Research newspapers, periodicals,
and computer databases to compile a list of local, State, or
federal government economic decisions explaining how the
concept of scarcity affected each decision

▲ interpret and analyze the graphic information included in the
annual Economic Report of the President, describing federal and
state expenditures

▲ analyze how traditional, command, market, and mixed
economies would address the following issues: health care for
individuals with special needs (i.e., elderly, people with
disabilities), price supports for farmers, aid to education, and
environmental controls of industries

▲ examine the nature and functions of money in an economy;
understand the basics of banking, including the role of the
Federal Reserve Bank system; investigate how forms of money
and the nature of credit have changed over time; recognize how
technology increases the flow of financial information and
increases the speed of financial transactions

▲ conduct an in-depth investigation and analysis of the economic
and historical impact of one of the following: the era of Adam
Smith and the emergence of capitalism, the Industrial
Revolution, Karl Marx and the emergence of communism, the
fall of the Berlin Wall, the “opening up” of former communist
countries to capitalism, and how economic change has affected
families throughout history.

Standard 4—Economics
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2. Economics requires the development and
application of the skills needed to make informed and
well-reasoned economic decisions in daily and
national life.

Students:
• identify, locate, and evaluate economic information from

standard reference works, newspapers, periodicals,
computer databases, monographs, textbooks, government
publications, and other primary and secondary sources

• use economic information by identifying similarities and
differences in trends; inferring relationships between
various elements of an economy: organizing and
arranging information in charts, tables, and graphs;
extrapolating and making conclusions about economic
questions, issues, and problems 

• apply a problem-solving model to identify economic
problems or issues, generate hypotheses, test hypotheses,
investigate and analyze selected data, consider
alternative solutions or positions, and make decisions
about the best solution or position

• present economic information and conclusions in
different formats, including graphic representations,
computer models, research reports, and oral
presentations.

This is evident, for example, when students:
▲ analyze graphs and charts describing federal, state, and local

government expenditures in different categories (e.g., education,
police and fire, health care, welfare, transportation) and design
a graphic representation or computer model that compares/
contrasts these expenditures

▲ construct a personal budget showing how they would spend a
particular income for a period of months. Classify the
expenditures and present this information in graphic form

▲ research the early struggles of organized labor, including topics
such as labor conditions in specific industries in the nineteenth
century, important pieces of labor legislation, and major labor
conflicts. Prepare an oral or research report that summarizes
the findings and evaluates the effectiveness of the solutions to
these problems, conflicts, or conditions

▲ list problems which affect the environment and the quality of
life in the United States. Research federal, state, and local
government programs developed to resolve these problems.
Evaluate the costs and benefits of each governmental action and
propose additional actions

▲ prepare a series of questions for an interview with a commercial
banker focusing on the relationship of that bank with the
Federal Reserve System and how and why interest rates change.
Graph interest rates for a two-year period and explain how and
why they might have changed

▲ research periodicals, computer databases, and government
publications to investigate different views on the role of the
government in the economy. Take and defend a position on what
role government should play in managing the economy.

Students will use a variety of intellectual skills to demonstrate their understanding of how the United
States and other societies develop economic systems and associated institutions to allocate scarce
resources, how major decision-making units function in the U.S. and other national economies, and
how an economy solves the scarcity problem through market and nonmarket mechanisms.
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1. The study of civics, citizenship, and government
involves learning about political systems; the purposes
of government and civic life; and the differing
assumptions held by people across time and place
regarding power, authority, governance, and law.
(Adapted from The National Standards for Civics and
Government, 1994)

Students:
• know the meaning of key terms and concepts related to

government, including democracy, power, citizenship,
nation-state, and justice

• explain the probable consequences of the absence of
government and rules

• describe the basic purposes of government and the
importance of civic life

• understand that social and political systems are based
upon people’s beliefs

• discuss how and why the world is divided into nations
and what kinds of governments other nations have.

This is evident, for example, when students:
▲ create a chart on newsprint listing the reasons for creating

governments and the reasons why all groups and societies
create rules and laws

▲ create a class constitution and develop class rules
▲ role-play a day without rules or laws
▲ collect and discuss newspaper cartoons dealing with rules and

laws
▲ compile a list of different nations of the world and identify the

type of government each nation has
▲ compare governmental structures of the United States and

Canada, and selected nations of Latin America
▲ hold a mock trial focusing on situations that embody such

concepts as fairness, justice, or equality.

2. The state and federal governments established by
the Constitutions of the United States and the State of
New York embody basic civic values (such as justice,
honesty, self-discipline, due process, equality, majority
rule with respect for minority rights, and respect for
self, others, and property), principles, and practices
and establish a system of shared and limited
government. (Adapted from The National Standards
for Civics and Government, 1994)

Students:
• explain how the Constitutions of New York State and the

United States and the Bill of Rights are the basis for
democratic values in the United States

• understand the basic civil values that are the foundation
of American constitutional democracy

• know what the United States Constitution is and why it
is important. (Adapted from The National Standards for
Civics and Government, 1994)

• understand that the United States Constitution and the
Constitution of the State of New York are written plans
for organizing the functions of government

• understand the structure of New York State and local
governments, including executive, legislative, and
judicial branches

• identify their legislative and executive representatives at
the local, state, and national governments. (Adapted from
The National Standards for Civics and Government, 1994)

This is evident, for example, when students:
▲ create a list of basic civic values and discuss how these can best

be modeled on the personal and classroom level
▲ create a chart comparing the organization of local, state, and

federal governments
▲ given a list of local, county, state, and national leaders,

determine which are elected and which are appointed
▲ identify those branches of government responsible for making,

enforcing, and interpreting local, state, and national laws
▲ compare and contrast New York State government with the fed-

eral government by creating charts of each level
▲ simulate or role-play an activity dealing with the functions of

the branches of government
▲ create a timeline that charts events leading up to the writing of

the Declaration of Independence and the United States
Constitution.

Standard 5—Civics, Citizenship, and 
Government
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3. Central to civics and citizenship is an
understanding of the roles of the citizen within
American constitutional democracy and the scope of a
citizen’s rights and responsibilities.

Students:
• understand that citizenship includes an awareness of the

holidays, celebrations, and symbols of our nation
• examine what it means to be a good citizen in the

classroom, school, home, and community
• identify and describe the rules and responsibilities

students have at home, in the classroom, and at school
• examine the basic principles of the Declaration of

Independence and the Constitutions of the United States
and New York State

• understand that effective, informed citizenship is a duty
of each citizen, demonstrated by jury service, voting, and
community service

• identify basic rights that students have and those that
they will acquire as they age.

This is evident, for example, when students:
▲ interview or survey adults in the community to identify some

ways they participate in political action, voluntary activities, or
community service

▲ draft a classroom charter, a constitution, or a set of laws that
defines a code of conduct

▲ discuss and agree on a classroom charter and compare it to the
United Nations Convention on the Rights of the Child

▲ use dramatic play with puppets to investigate the consequences
of breaking a rule (e.g., a child arrives home late for dinner)

▲ make pages for a big book for each holiday
▲ understand the significance of and recite the Pledge of Allegiance
▲ discuss the colors of the American flag and make personal flags

as symbols of themselves
▲ examine the flags of other nations
▲ undertake a mock trial based on themes from classroom books.

4. The study of civics and citizenship requires the
ability to probe ideas and assumptions, ask and
answer analytical questions, take a skeptical attitude
toward questionable arguments, evaluate evidence,
formulate rational conclusions, and develop and refine
participatory skills.

Students:
• show a willingness to consider other points of view

before drawing conclusions or making judgments
• participate in activities that focus on a classroom, school,

or community issue or problem
• suggest alternative solutions or courses of action to

hypothetical or historic problems 
• evaluate the consequences for each alternative solution

or course of action
• prioritize the solutions based on established criteria
• propose an action plan to address the issue of how to

solve the problem.

This is evident, for example, when students:
▲ brainstorm a list of alternative solutions for a real classroom or

school problem
▲ write letters to the local paper suggesting preferred alternatives

in a local issue
▲ develop a historic walking tour of the neighborhood or

community
▲ role-play the main characters involved in an actual community

controversy, attempting to generate alternatives in their roles
▲ create a school newpaper or school-wide gallery showing student

and faculty works of art
▲ debate topics important to students
▲ hold a mock trial including witnesses, attorneys, jurors and a

judge.

Students will use a variety of intellectual skills to demonstrate their understanding of the
necessity for establishing governments; the governmental system of the U.S. and other
nations; the U.S. Constitution; the basic civic values of American constitutional democracy;
and the roles, rights, and responsibilities of citizenship, including avenues of participation. 
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1. The study of civics, citizenship, and government
involves learning about political systems; the purposes
of government and civic life; and the differing
assumptions held by people across time and place
regarding power, authority, governance, and law.
(Adapted from The National Standards for Civics and
Government, 1994)

Students:
• analyze how the values of a nation affect the guarantee

of human rights and make provisions for human needs
• consider the nature and evolution of constitutional

democracies
• explore the rights of citizens in other parts of the

hemisphere and determine how they are similar to and
different from the rights of American citizens

• analyze the sources of a nation’s values as embodied in
its constitution, statutes, and important court cases.

This is evident, for example, when students:
▲ using computer databases or the public library, locate

constitutions from other nations and compare the rights
provided by these constitutions with those found in the Bill of
Rights and other amendments of the United States Constitution

▲ discuss reasons why all citizens should be concerned with issues
that relate to people in other countries.

▲ create a play about a society without any government and
without rules. Would students like to live in such a society?

▲ research the organization and goals of the United Nations,
explaining how they represent an international agency which is
based on democratic principles

▲ identify and explain how men and women, through their lives,
writings, and work helped to strengthen democracy in the
United States and throughout the world (Adapted from The
National Standards for Civics and Government, 1994)

▲ discuss and explore governance and citizenship, focusing on why
and how people make and change rules and laws.

2. The state and federal governments established by
the Constitutions of the United States and the State of
New York embody basic civic values (such as justice,
honesty, self-discipline, due process, equality, majority
rule with respect for minority rights, and respect for
self, others, and property), principles, and practices
and establish a system of shared and limited
government. (Adapted from The National Standards
for Civics and Government, 1994)

Students:
• understand how civic values reflected in United States

and New York State Constitutions have been
implemented through laws and practices

• understand that the New York State Constitution, along
with a number of other documents, served as a model for
the development of the United States Constitution

• compare and contrast the development and evolution of
the constitutions of the United States and New York
State

• define federalism and describe the powers granted the
the national and state governments by the United States
Constitution

• value the principles, ideals, and core values of the
American democratic system based upon the premises of
human dignity, liberty, justice, and equality

• understand how the United States and New York State
Constitutions support majority rule but also protect the
rights of the minority.

This is evident, for example, when students:
▲ create a list of basic civic values and explore how these values

are reflected in key United States Supreme Court decisions
▲ explore laws dealing with the rights and responsibilities of

young people to determine the underlying values on which these
young people’s rights are based

▲ examine core values supporting our system of justice and
compare these values to those of other nations

▲ consider examples from the history of the United States which
show the changing nature of federalism, separation of powers,
protection of individual rights, and the amendment process

▲ working in small groups, examine a copy of the original New
York State Constitution and a copy of the present State
constitution and identify changes that have been made and
discuss possible reasons for the changes

▲ analyze an excerpt written by Alexander Hamilton, John Jay, or
James Madison dealing with federalism. Explain the positions
each take

▲ analyze key Supreme Court cases to determine how they
embody constitutional values; apply these values to real life
situations.

Standard 5—Civics, Citizenship, and 
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3. Central to civics and citizenship is an
understanding of the roles of the citizen within
American constitutional democracy and the scope of a
citizen’s rights and responsibilities.

Students:
• explain what citizenship means in a democratic society,

how citizenship is defined in the Constitution and other
laws of the land, and how the definition of citizenship
has changed in the United States and New York State
over time

• understand that the American legal and political systems
guarantee and protect the rights of citizens and assume
that citizens will hold and exercise certain civic values
and fulfill certain civic responsibilities

• discuss the role of an informed citizen in today’s
changing world

• explain how Americans are citizens of their states and of
the United States.

This is evident, for example, when students:
▲ define the concepts of rights and responsibilities of citizens
▲ investigate the ways a person can become a citizen and the ways

in which the rights of citizenship can be lost
▲ compare and contrast historic documents such as the Seneca

Falls “Declaration of Sentiments” (1848) and the Declaration of
Independence (1776)

▲ analyze a collection of cartoons that address the roles of citizens
▲ investigate historic examples of citizenship in action and create

a scale showing the gradations from minimal to basic (voting,
jury duty, voluntary activities) to more complex responsibilities
(organizing a reform movement)

▲ examine the role of the average citizen in critical American
events, such as the American Revolution, abolitionism,
Progressive reforms, support for and protest of American wars,
key political campaigns, environmental reforms, and anti-tax
protests.

4. The study of civics and citizenship requires the
ability to probe ideas and assumptions, ask and
answer analytical questions, take a skeptical attitude
toward questionable arguments, evaluate evidence,
formulate rational conclusions, and develop and refine
participatory skills.

Students:
• respect the rights of others in discussions and classroom

debates regardless of whether or not one agrees with
their viewpoint

• explain the role that civility plays in promoting effective
citizenship in preserving democracy

• participate in negotiation and compromise to resolve
classroom, school, and community disagreements and
problems.

This is evident, for example, when students:
▲ use value-based dilemmas to provide students with open-ended

situations (e.g., witnessing a crime, serving on a jury in a
murder trial)  that could force them to evaluate their feelings
concerning the difficult responsibilities of citizenship

▲ discuss the options open to people who disagree with a
particular political solution to an issue

▲ conduct mock local, state, and national elections, compare the
school’s results with the real outcome of the election

▲ analyze how complex issues can be addressed when individuals
are willing to try to come to agreement through negotiation and
compromise (Adapted from The National Standards for Civics
and Government, 1994)

▲ describe how citizens can participate in governmental decisions
and how they can monitor and influence their actions and
policies

▲ using historic and current issues or incidents and actual
Supreme Court decisions hold mini model trials, appellate
arguments, or debates to enhance citizenship skills and
knowledge.

Students will use a variety of intellectual skills to demonstrate their understanding of the
necessity for establishing governments; the governmental system of the U.S. and other
nations; the U.S. Constitution; the basic civic values of American constitutional democracy;
and the roles, rights, and responsibilities of citizenship, including avenues of participation. 

Intermediate
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1. The study of civics, citizenship, and government
involves learning about political systems; the purposes
of government and civic life; and the differing
assumptions held by people across time and place
regarding power, authority, governance, and law.
(Adapted from The National Standards for Civics and
Government, 1994)

Students:
• analyze how the values of a nation and international

organizations affect the guarantee of human rights and
make provisions for human needs

• consider the nature and evolution of constitutional
democracies throughout the world

• compare various political systems with that of the United
States in terms of ideology, structure, function,
institutions, decision-making processes, citizenship roles,
and political culture

• identify and analyze advantages and disadvantages of
various governmental systems.

This is evident, for example, when students:
▲ analyze excerpts from the writings of Hobbes, Locke, Rousseau,

and others of the Enlightenment Period
▲ explain what the term “social contract” means and how it was

applied to the establishment of civil society and legitimate
government in many areas of the world

▲ compare various political systems throughout the world with
that of the United States in terms of their ideologies, structures,
functions, institutions, decision-making processes, citizenship
roles, and political cultures. (Adapted from Curriculum
Standards for the Social Studies, NCSS)

▲ compare and contrast the American federal system with that of
other democratic nations.

2. The state and federal governments established by
the Constitutions of the United States and the State of
New York embody basic civic values (such as justice,
honesty, self-discipline, due process, equality, majority
rule with respect for minority rights, and respect for
self, others, and property), principles, and practices
and establish a system of shared and limited
government. (Adapted from The National Standards
for Civics and Government, 1994)

Students:
• trace the evolution of American values, beliefs, and

institutions
• analyze the disparities between civic values expressed in

the United States Constitution and the United Nation
Universal Declaration of Human Rights and the realities
as evidenced in the political, social, and economic life in
the United States and throughout the world

• identify, respect, and model those core civic values
inherent in our founding documents that have been
forces for unity in American society

• compare and contrast the Constitutions of the United
States and New York State

• understand the dynamic relationship between federalism
and state’s rights.

This is evident, for example, when students:
▲ analyze how core American civic values are expressed in those

documents that provide the basis for our democratic form of
government, including the Magna Carta, the Mayflower
Compact, the Declaration of Independence, the Articles of
Confederation, the Albany Plan of Union, the Federalist papers,
the Constitution, the Bill of Rights, and other amendments

▲ using the Declaration of Independence, find evidence of the
influence of Locke and other Enlightenment philosophers on a
political leader like Thomas Jefferson

▲ analyze key Supreme Court decisions (e.g., Marbury v. Madison,
McCulloch v. Maryland, Dred Scott v. Sanford, Plessy v.
Ferguson, Brown v. Board of Education of Topeka, Miranda v.
Arizona, and Roe v. Wade) in terms of the ongoing struggle to
realize democratic ideals; explore how these decisions embody
constitutional civic values and the evolution and application of
constitutional values within American political, economic, and
social life

▲ present dramatic readings of key excerpts from speeches and
writings of Daniel Webster, John C. Calhoun, Henry David
Thoreau, Frederick Douglass, and Abraham Lincoln

▲ analyze the United States Constitution, the United Nations
Universal Declaration of Human Rights, United Nations
Convention on the Rights of the Child, the Charter of Amnesty
International, and other civil/human rights documents to
identify and explain the significance of the fundamental values
and principles which they espouse.

Standard 5—Civics, Citizenship, and 
Government

Commencement
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Key ideas are identified by numbers (1).
Performance indicators are identified by bullets (•).

Sample tasks are identified by triangles (▲).
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3. Central to civics and citizenship is an
understanding of the roles of the citizen within
American constitutional democracy and the scope of a
citizen’s rights and responsibilities.

Students:
• understand how citizenship includes the exercise of

certain personal responsibilities, including voting,
considering the rights and interests of others, behaving
in a civil manner, and accepting responsibility for the
consequences of one’s actions (Adapted from The
National Standards for Civics and Government, 1994)

• analyze issues at the local, state, and national levels and
prescribe responses that promote the public interest or
general welfare, such as planning and carrying out a
voter registration campaign

• describe how citizenship is defined by the Constitution
and important laws

• explore how citizens influence public policy in a
representative democracy.

This is evident, for example, when students:
▲ compare basic British political documents with the United

States Constitution, identifying how each system defines
leadership, a citizen’s rights and responsibilities, and powers of
the government

▲ outline how one can become a citizen and analyze the rights and
responsibilities of citizenship

▲ plan and implement a voter registration campaign or other
voluntary activity in the community

▲ implement a student court to adjudicate in-school offenses
▲ volunteer and support conflict mediation programs within the

school
▲ investigate local environmental issues and propose solutions

based on state and federal environmental laws.

4. The study of civics and citizenship requires the
ability to probe ideas and assumptions, ask and
answer analytical questions, take a skeptical attitude
toward questionable arguments, evaluate evidence,
formulate rational conclusions, and develop and refine
participatory skills.

Students:
• participate as informed citizens in the political justice

system and processes of the United States, including
voting

• evaluate, take, and defend positions on what the
fundamental values and principles of American political
life are and their importance to the maintenance of
constitutional democracy (Adapted from The National
Standards for Civics and Government, 1994)

• take, defend, and evaluate positions about attitudes that
facilitate thoughtful and effective participation in public
affairs

• consider the need to respect the rights of others, to
respect others’ points of view (Adapted from The
National Standards for Civics and Government, 1996)

• participate in school/classroom/community activities that
focus on an issue or problem

• prepare a plan of action that defines an issue or problem,
suggests alternative solutions or courses of action,
evaluates the consequences for each alternative solution
or course of action, prioritizes the solutions based on
established criteria, and proposes an action plan to
address the issue or to resolve the problem

• explain how democratic principles have been used in
resolving an issue or problem.

This is evident, for example, when students:
▲ use trade books to sharpen critical thinking skills to analyze

issues of citizenship when defending a stance on controversial
issues

▲ analyze issues at the local, state, national, and international
levels and prescribe responses that promote the public interest
of general welfare, such as planning and carrying out a voter
registration campaign

▲ select a state, regional, national, or international environmental
problem or issue. Propose several alternative solutions to the
problem. Assess the ethical implications as well as the
comparative costs and benefits for each alternative approach to
resolving the issue or problem. Defend a solution

▲ participate in a voter registration campaign
▲ study current international disputes and apply principles of

international law in formulating a proposed course of action
▲ critically analyze historic Supreme Court cases to determine

how well they reflect the intent and spirit of the Constitution
then and now.

Students will use a variety of intellectual skills to demonstrate their understanding of the
necessity for establishing governments; the governmental system of the U.S. and other
nations; the U.S. Constitution; the basic civic values of American constitutional democracy;
and the roles, rights, and responsibilities of citizenship, including avenues of participation. 

Commencement
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The samples of student work included in this section are intended to begin the process of articulating the
performance standards at each level of achievement. This collection is not yet adequate for that purpose in either
number or scope of examples. As New York State continues to collect work samples from the schools for inclusion
in the document, we expect a much clearer understanding of the performance standards to be evident.

Neither are these samples presented as models of excellence. They vary in degree of achievement. Some are
“acceptable;” others “more proficient.” All are meant to provide examples of the kind of work students might
produce to demonstrate progress toward the standard.

Samples of Student Work



Context Performance Indicators
Students can:

. . .know the roots of American culture,
its development from many different
traditions, and the ways many people
from a variety of groups and
backgrounds played a role in creating
it

. . .recognize how traditions and
practices were passed from one
generation to the next.

Commentary
The Sample:

•  reveals through the art work an understanding that the drawing is connected to the
statement

•demonstrates an understanding of the contributions of individuals to the family unit

•demonstrates an understanding of family values, culture, and traditions

•demonstrates an understanding of the interdependence of family members

•demonstrates a level of symbolic development that sufficiently illustrates the topic.

Elementary

Student
Work

Sample

My Family

32

Standard 1—History of the United States and New York

In this kindergarten activity,
students were asked to complete an
individual book. Various aspects of
family life were depicted by filling
in both a picture and a word or
phrase. Each page was completed to
assess understanding of a specific
hands-on learning experience.
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Performance Indicators
Students can:

. . .gather and organize information about the
traditions transmitted by various groups
living in their neighborhood and community

. . .view historic events through the eyes of
those who were there, as shown in their art,
writings, music, and artifacts

. . .study about how people live, work, and
utilize natural resources.

Elementary

Student
Work

Sample

Journal of
an Iroquois

Child

34

Standard 1—History of the United States and New York
Context

This journal was written as
part of a fourth-grade
integrated English/social
studies unit. Based on
research, students were asked
to write a daily journal from
the point of view of an Iroquois
child, demonstrate knowledge
of social, political, economic,
cultural, and religious
activities.
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Commentary
The Sample:

•discusses agricultural practices
that originated with the Iroquois

•demonstrates ability to look at
life through the perspective of an
Iroquois child

•demonstrates the ability to
transfer research information
into the language of a 
first-person journal but
incorporates some errors of fact
in the narrative

•develops an realistic daily
picture of life through the
inclusion of repetitive daily tasks
and practices

•defines specific family roles
through discussion of daily
activities of individuals

•shows skillful use of language
conventions, including variety in
sentence structure and word
choice; correct spelling and use
of punctuation.

4 Accomplished
used a number of different research sources for

information and included them in bibliography.
information was specific, detailed, and correct.
written from the point of view of an Iroquois child

and makes a clear and realistic picture of the child.
demonstrated a well-organized, realistic, day-to-day

picture of the events in the life of an Iroquois
child.

chose an appropriate Iroquois name that reflects a
strong personal trait.

included significant, detailed examples of traditional
Iroquois life, such as: roles, tools, artifacts, trade,
agriculture, customs, hunting/fishing.

includes a variety of correct sentences and descrip-
tive vocabulary, with correct punctuation and
spelling.

3 Independent
used one significant research source for information

and included it in bibliography in correct form.
factual information was correct.
was written from the point of view of an Iroquois

child.
demonstrated organized, realistic, day-to-day pic-

ture of an Iroquois child.
chose an appropriate Iroquois name that reflects

one of my personality traits.
included significant examples of the traditional

Iroquois way of life.
sentences are correct and make sense.

2 Instructional
used a reference source with assistance and

included it in bibliography in correct form.
most information was correct.
journal was from the point of view of an Iroquois

child.
journal described realistic events in the life of an

Iroquois child.
chose an appropriate Iroquois name.
included examples of some of the traditional

Iroquois way of life.
most sentences are correct and make sense.

1 Beginning
with teacher help, beginning to understand how to

use reference sources.
need to check the information to be sure it is cor-

rect.
with teacher help, journal was written from the

point of view of an Iroquois child.
chose an Iroquois name.
included one example of the traditional Iroquois

way of life.
with teacher help, beginning to use correct sen-

tences, punctuation, capitalization, and spelling.



Performance Indicators
Students can:

. . .know some important historic events
and developments of past civilizations

. . .view history through the eyes of those
who witnessed key events and
developments in world history by analyzing
their literature, diary accounts, letters,
artifacts, art, and other documents

. . .investigate why people and places are
located where they are located and what
patterns can be perceived in these locations.

Intermediate

Student
Work

Sample

Ancient
Egypt
Project

36

Standard 2—World History
Context

In this sixth grade project
students are asked to research
ancient Egyptian culture. Topics
to research include pyramids,
hieroglyphics, sarcophagi and
mummies, as well as the daily
lives of ancient Egyptians and
geographical features that
affected their lives. Based on the
research students must produce a
newscast demonstrating their
knowledge of ancient Egypt.

Commentary
The Sample:

•introduces topics with an
attention-getting device

•  uses a variety of
stimuli such as maps and
props

•  demonstrates a
knowledge and
understanding of the
material being
presented through the
use of details and
examples

•  adapts the
student’s knowledge
about ancient Egypt
to the format of a
newscast.

MUMMY TELEVISION NEWS—M.T.V. SPECIAL REPORT

Whitney: Good afternoon, here we are on M.T.V. Mummy

Television, always with the latest news.

Michael: Right now it is burning hot, 106 degrees. So dress lightly

and don’t keep those clay tablets out in the sun.

Whitney: Right now, we are going to witness King Khufu put the

last stone on the Great Pyramid. Now to Chelsea with more info on

pyramids.

Chelsea: And there it is, the last stone being put on the Great

Pyramid! Up at the top, King Khufu just put the last stone on. I am

so happy to be here watching this happen. If you can see clearly

there is the ramp that the people used to pull up the huge stone

blocks. I’m sorry that we can’t go in, but I’ll tell you what there is.

There is a king’s chamber, queen’s chamber, grand gallery, many

airshafts, and an underground room. Here he is—King Khufu.

Whitney: Thank you, Chelsea. And now to Peter with the latest on

gods and goddesses.

Peter: Thank you, Whitney. Here is a list of gods and goddesses.

Aman was the Air God and later became Aman Ri, the sun god.

Aufocious was the snake god. Bass was the dwarf god. Gab was the

Earth God. Anett was the sky goddess. Ancient Egyptians wor-

shiped Gods at temples. They wore amulets, which they believed

brought protection, good fortune, and showed respect. In temples

the Egyptians brought food, water, jewels, and burned incense to

worship gods. Look folks, there is Bast the cat god. That’s all for

now, back to you Whitney. . . 

Whitney: Now to Michael on Tombs.

Michael: Sarcophagi were huge stone boxes containing coffins.

Sometimes, they were even made of gold! Inside a tomb was food

and water. In some tombs, jewel boxes could be found. There were

usually huge stone guards to protect the tomb. Inside the tomb,

were mazes so thieves couldn’t steal the treasures but they figured
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out how to. They even had dolls which were supposed to be servants. Now to Whitney with

some news on the Nile.

Whitney: The Nile River was called a gift to Egypt because it gave Egypt a number of

things. Some things were food, water for drinking, bathing, transportation, rich fertile soil,

papyrus for making paper, and many others. The Nile also helped unite people by sharing

cultures, like religion. People got together to build dams, dikes, and other things like that. It

was used as transportation to trading areas in Egypt too. Rulers of Egypt controlled their

people with help from the Nile. They were considered weather gods, and they supposedly

flooded the Nile. So, by threatening his people and not flooding the Nile that year, he could

make them do whatever he wanted. The Nile did also help the people be self-sufficient,

because they took papyrus and made it into paper. They also got water for their crops—which

they had to tend all the time, and made clothes from plants on the banks. As you can see, the

Nile was a very useful resource for Egyptians. Back to you Michael . . . 

Michael: Now wasn’t that a great report on the Nile! Now to Peter with some news on cloth-

ing . . . 

Peter: Thank you, Michael. In ancient Egypt, Egyptians wore loose clothing to keep them

cool. Men wore kilts which varied in designs according to their job, age, and height. Women

wore tunics—which were held in place by two leather straps. A tunic would be made out of

white or plain color linen. Upper-class women had elaborate beaded dresses. Children’s

clothes were made out of linen. Egyptians wore reed or leather sandals. Pharaohs wore pleat-

ed linen and leather sandals and belts. Egyptians bought clothing at markets. Now to

Chelsea . . .

Chelsea: Thank you, Peter. Now time for our children info. Lately, we have some new

things for entertainment. We have a new hard stone doll, a mud-dried top (great for spin-

ning), a one and only ball made out of papyrus, a NEW cat toy resembling BAST, and last

but not least, a new board game—with six hard stone pieces. Now, to Michael with some

news on the afterlife . . .

Michael: Egyptians prepared people for their afterlife by refrigerating the body and drying

it out. The Egyptians believed that everyone had an invisible twin. The mummies were put

in a crouching position. Amulets were wrapped also.When they wrapped a body, they used a

layer of binding which was covered with a shroud. Canopic jars were used to store your inter-

nal organs. They took the brain out of the nose with a hook, which was then usually thrown

away. The heart was taken out to see if you had a good life or not. Now, to Peter, with some

news on temples . . .

Peter: Thank you, Michael. Here is some information on temples. The temple at Amba

Simbel is dedicated to Queen Nethertis by husband Ramses the Great. The temple at

Karnack is the largest religious temple in the world. The temple was built by many

pharaohs, and completed by Ramses the Second. The temple represented a temple for gods.

Temples were built so people had a place to worship gods. A temple had three sections: a

hypostyle which is a many columned hall, and a sanctuary which is a god’s private apart-

ment. Some rituals at temples were performed by priests who would give offerings such as

food and incense to a statue of a god. Priests would also be given certain jobs such as reading,

singing hymns, and rusting the incense.

COMMERCIAL MESSAGE

Peter: Ah, Nile Spring Water, it tastes great and you can have it anytime you want. After
a hard day at the office or a hard day at school, Nile Spring Water—bottled and purified
straight from THE SOURCE.



Intermediate

Student
Work

Sample

Come to the
Faire

38

Standard 2—World History
Context Performance Indicators

Students can:

. . .know the social and economic
characteristics, such as customs,
traditions, child-rearing practices,
ways of making a living, education
and socialization practices, gender
roles, foods, and religious and
spiritual beliefs that distinguish
different cultures and civilizations

. . .investigate the roles and
contributions of individuals and
groups to key social, political, cultural,
and religious practices throughout
world history

. . .view history through the eyes of
those who witnessed key events and
developments in world history by

analyzing their literature,
diary accounts, letters,
artifacts, art, music,
architectural drawings,
and other documents.

Sixth grade students will
participate in an interdisciplinary
medieval faire as a character in
medieval society. They will generate
questions to guide the gathering
and organization of research
information that will help them
understand and develop their
character. They will write and
perform as their character. They
will develop a knowledge base
regarding the political, economic,
and social aspects of medieval
society to accurately present their
character.

Commentary
The Sample:

•introduces an accurate
portrayal of a medieval
character

•demonstrates his/her
understanding of the
political, social, and
economic conditions of the
fourteenth century

•discerns roles and
contributions of individuals
in medieval society

•illustrates an understanding
of the vagaries of the
occupational marketplace

•reflects an ability to utilize
the written language in a
skillful manner

•demonstrates the ability to
use key words.

 

A

d

a

m

 

O

f

 

T

h

e

 

R

o

a

d

My name is Adam of the road, my role in

society being a minstrel. M
instrels were very

popular in the 13th century but began to die

out by the end of the 14th century. During the

thirteenth century, minstrels, also know as

troubadours, were considered one of the most

popular and upper-class entertainers.

Born in 1327, my childhood was not very

pleasant. This was because I belonged to a

family of serfs. Having to take care of land

all day and every day for a lord, all serfs get

in return is a shack which is usually shabby

and nourishment which is generally not very

plentiful. If a serf runs away, hides, and is

not found for a year and a day, the serf wins

freedom. As soon as I heard about this I

planned to run away at age 18. Upon doing

this, I hid with my friend Merlin the

Alchemist and came out free after a year and

a day.

Once my freedom was won, I went to

Benedict the Minstrel and became his

apprentice. Receiving no pay, an apprentice

lives with a master and learns whatever trade

the master already knows. After years of

training with Benedict, master minstrel, I

was ready to become a journeyman. A jour-

neyman is someone who has been an appren-

tice, but has not enough experience to be a
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master. When I was a journeyman I played the lute for Benedict

in some of his performances. After years of being a journeyman, I

was ready to go, out into the world and be a master minstrel.

Benedict wished me good luck, and I was off to start my new life.

Playing only for the rich, I usually perform in a household

(castle) of a lord or king. Gathering at the fireplace in the grand

hall, the family and court of the castle hear my glorious tales of

knights, castles, dragons, beautiful women, and so on. Robin

Hood is a good example of one of these legends. I also strum a

harp and sing to the people, with my songs usually telling a story.

As well as entertaining in the grand hall, I also perform after

dinner, when the people are eating dessert and sipping wine. I not

only tell stories and sing songs, but I also fill everyone in on the

news in the world around them. Ladies often get a private perfor-

mance from me when their husbands are off at war. This is to keep

their mind off all the bad things that the king or lord could be

experiencing.

Minstrels sometimes live in the castle where they entertain.

Others travel from castle to castle and stay a few nights in each

one, always being warmly welcomed. Minstrels are paid with food

and a room in the large castle as long as they stay. As for me, I

live in the castle of Lord Robert where I am treated well and

have a good social life.

Looking similar to the everyday, middle-class folk, minstrels

dress pretty plainly with not a lot of fancy clothes. They usually

wear a common robe with baggy sleeves, tights and a tall red hat.

This is pretty much what I wear except my hat is small and

green, not tall and red. Sometimes you will see a minstrel wearing

a monk-like robe. This is because the minstrel is a “runaway

monk” or a “down at the heel” cleric. Benedict, my teacher, was a

runaway monk.

A major concern that I have is that kings and queens might lose

interest in music, poetry, and other arts. If that happens then I

will have to become an apprentice all over again and I don’t want

to have to live with someone I’ve never even met before and live

with them for several years. Besides, I have no other interest or

talent in anything else besides music so I probably wouldn’t have

as good a life as I do now.

In the future, I plan to leave the castle of Lord Robert and

become a traveling minstrel while I am still young. Being more

dependent on myself and not as dependent on a lord or king would

be a good experience. After I am a traveling minstrel for several

years, I play to settle back down in one castle for the rest of my

life.



Commencement

Student
Work

Sample

Meeting of the
Minds
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Standard 2—World History
Context Performance Indicators

Students can:

. . .analyze changing and competing
interpretations of issues, events, and
of developments throughout world
history

. . .analyze the roles and contributions
of individuals and groups to social,
political, economic, cultural, and
religious practices and activities

. . .understand the development and
connectedness of Western civilization
and other civilizations and cultures in

many areas of
the world and
over time.

This global studies performance
task engages students in role-
playing influential figures from
world history in a television format
(meeting of the minds). Students
will be involved in researching,
presenting, and defending different
individuals’ historical impacts in
written/oral and visual
presentations. The student work
sample presented below reflects a
single dimension of a complex,
multifaceted, dynamic assignment.

JOAN OF ARC

Today many still question and wonder about Joan of Arc, the national

heroine of France, and what she truly stands for. People still debate her

beliefs and practices which continue to be studied today. A woman in

armor, Joan of Arc changed women’s roles in history, and revolutionized

men’s attitudes towards war.

In 1425, at thirteen, Joan began hearing voices of saints, and seeing

visions. These voices were of St. Michael, St. Catherine, and St.

Margarot. (Ardagh, p. 46) . . . Joan claimed the saints had told her that

it was her duty to save France, so Joan was granted an escort to explain

these visions to Charles VII. (Peters, p. 3) Upon hearing Joan’s ideas,

Charles granted her men to try and capture Orleans back for the

French. During this time the Hundred Year War was going on and the

French were desperate for any kind of success.(Peters, p. 3)

In April 1429, Joan and her army recaptured Orleans, which later

proved to be a turning point of the war in favor of the French. (Beers,

p.214) After this victory, Charles VII was then crowned king, and gave

permission for Joan to lead soldiers to Compiegne. Sadly, Joan was cap-

tured and turned over to the English. (Peters, p. 3) Upon her capture

Joan was tried as a witch, a technical offense for dressing in men’s

clothes. Even after her attempts of escape, Joan was finally burned at

the stake on May 30, 1431. (Peters, p. 4) Twenty-five years later Joan’s

trial was reinvestigated, and it was found that she was not guilty of

witchcraft. (Peters, p. 4)

With all of her many contributions, Joan influenced history and the

men of her times. Charles VII owes much of his success to Joan because

if she had not captured Orleans, then he would never have been

crowned king. (Ingpen, p. l) Also, his army had a new feeling of national-

ism, which helped them continue fighting and win back control of Paris.

(Williams, p. 144) Many see Joan’s impact as a symbol, which gave men



Commentary
The Paper:

•engaged the reader throughout

•clearly persuaded the reader of the indi-
vidual’s impact

•thesis statement was fully developed;
reflected analysis but overstates the
impact of the individual’s role in history

•included a variety of well-integrated
sources throughout paper

•included well-selected facts and details
throughout paper

•organization and mechanics
—was logically organized
—was grammatically correct
—was properly cited

The Oral Presentation/Seminar:

•was memorable, engaging, and thought-
provoking

•used appropriate and accurate information

•interacted with others, listened, asked
questions, and built on others’ ideas

•stayed in character throughout

The Poster/Visual Presentation:

•catches the viewer’s attention

•was interesting and persuasive to viewer

•conveyed significant, accurate information

•was neatly arranged and lettered

•was spatially- and well-planned.
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heart and strength to continue fighting and defeat the English. (Williams, p.  144). . . .

Joan’s era brought about the rise of a money-based military, and the disappearance of

anarchic feudal fighting. (Gies, p. 230) Joan not only revolutionized men’s attitudes

towards war, yet helped women realize their full potentials.

Joan of Arc’s effect on the world is very controversial. . . . The French believe that

she was sent by God to save Charles VII, and France, however the English still will

not talk about her influence on them because they believe she was a sorceress. (Gies,

p. 240) Still others think of hysteria, and her visions were brought on by insanity.

(Williams, p. 143) I believe though, that Joan of Arc was very human and her purpose

was solely to help the French win the war. Joan of Arc continued to impress many

artists and playwrights, who contributed many works about her.

Early after Joan’s death a statue of her was sculpted by Francois Rude who por-

trayed her as a woman with religious and patriotic significance. (Williams, p. 147)

She was the subject of many different plays including George Shaw’s, “Saint Joan,”

where she was established as a modern girl who was very gifted. (Williams, p. 147)

William Shakespeare was also inspired by Joan of Arc, and he wrote a more fictional

view of her life. (Williams, p. 143) . . .

The Archbishop Regnault summed up Joan by saying, “She would not take advice,

but would follow her own will.” (Williams, p. 144) In saying this, he makes it clear

that Joan of Arc was truly her own woman who did not let anyone else influence her,

yet it was her who affected others. Joan of Arc can be credited with changing the roles

of women and establishing upon men the true meaning of patriotism. Though many

wonder who Joan of Arc really is, Pierre Champion summed up Joan by declaring,

“She is entirely human-and never was humanity greater. (Williams, p. 144) Joan of

Arc’s life proved to many that anything is possible, and she did this by fulfilling the

duties she was assigned.



Commencement

Student
Work

Sample

Culminating
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Global Studies
9-10
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Standard 2—World History
Context Performance Indicators

Students can:

. . .analyze evidence critically and
demonstrate an understanding of how
circumstances of time and place
influence perspective

. . .understand the broad patterns,
relationships, and interactions of
cultures and civilizations during
particular eras and across eras

. . .plan and organize historical
research projects related to regional
and global interdependence.

The global studies activity asks that
students select one social studies
concept or world issue such as human
rights and develop it into a research
report. The report includes the
implications and consequences of the
topic under investigation. Students
use a variety of resources including
literature, factual accounts, and
visuals to develop a final product such
as the mural below. This mural
depicts the background causes for the
revolutionary movement in Mexico.
The student work sample presented
below reflects a single dimension of a
complex, dynamic, multifaceted
assignment.



43

Commentary
The Mural:

•shows the masked figures of a youthful
leader and his hidden followers, reflecting
the need for secrecy among those who seek
a change

•shows the village scene based upon the
book The Forty-Third War, illustrating the
negative impact of revolution upon poor
families whose sons are taken against their
will to fight

•uses the image of hot spot to locate Chiapas
on the Mexico map, and the radiating
circles to demonstrate the broader effects of
the revolution.



Commencement

Student
Work

Sample

The Diet of
Avignon—Who
Should Rule:

Pope or King?
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Standard 2—World History
Context Performance Indicators

Students can:

. . .analyze changing and competing
interpretations of issues, events, and
developments throughout world
history

. . .analyze the roles and contributions
of individuals and groups to social,
political, economic, cultural, and
religious practices and activities

. . .identify historical problems, pose
analytical questions or hypotheses,
research analytical questions or test
hypotheses, formulate conclusions or
generalizations, raise new questions or
issues for further investigation

. . .identify and analyze advantages
and disadvantages of various
governmental systems.

Commentary
The Sample:

•demonstrates the development
and connectedness of Western
civilization by using
characters from a specific
period of time discussing the
same issue

•analyzes the concept of power
by examining church-state
conflict in Medieval Europe

•shows relationships and
interaction of cultures through
diverse character selection

•provides opportunity for
students to discern the roles
and contributions of
individuals to social, political,
economic, cultural, and
religious activities through
individual character research
needed prior to the simulation

•promotes recognition of
changing and conflicting
interpretation of historical
developments through its
debate activity.

In this task, each student
researches a personality from the
European Middle Ages and prepares
to “be” that person during a
simulated council (i.e., meeting of
the minds). Each student is
expected to prepare responses to
specific questions and concerns
regarding the struggle between the
Church and numerous monarchies
during the late Middle Ages. This
activity helps students to (1)
analyze, critique, and hypothesize
the roles of the Church and the
state, (2) formulate and defend
historical interpretations, 
(3) analyze and make use of primary
and secondary historical sources, 
(4) research important historical
personalities and events, and 
(5) express historical information
and interpretations in a non-
traditional, creative format.

Diet of Avignon Simulation

Juanita Bolivar: I personally believe that neither the

Church nor state should have more power than the

other.

Pope Urban II: How can we rule equally? In the past

this has caused chaos.

Orlanda Al-Athir: But when the state and Church

work against one another, this also causes chaos.

Archbishop of Canterbury: But isn’t this the cycle of

history?

Pope Urban II: I am Pope Urban II and I called the

First Crusade because no monarch was “man” enough

to do it. I had to pull it off because I thought people

would listen to me. And obviously they did listen

because many people gave their lives for the retaking

of the Holy Land. But it is important to remember that

throughout history the Church has historically provid-

ed the basis for the people. Shouldn’t the government

be doing this? YES! So we (the Church) should be the

government.

Archbishop of Canterbury: Yeah, we don’t see the

state doing much of that.

Liza Cordova: Well, I am Liza Cordova of Spain and I

was forced to convert to Catholicism. What kind of

basis is it that I have to convert. Why should you force



45

people to believe in something they do not just so they can follow one

thing? Doesn’t the Church have a long history of these kinds of abuses?

Joan of Arc: Yes, but if you truly believed in, if you truly had faith in what

you believed in—then you wouldn’t have converted.

Liza Cordova: Yeah, but see I HAD to convert or would have been

expelled, tortured, or murdered. I had a family to think of. . .

Pope Leo III: If you really believed in your faith and not changed your

beliefs, you would have died.

Archbishop of Canterbury: It’s a matter of faith.

Juanita Bolivar: But they were forced to leave or convert and if they (the

Church) caught us practicing our own religion they would accuse us of

heresy and then they would seize our properties.

Pope Innocent: So you are saying what? So you are criticizing the Church

too?

Orlanda Al-Athir: The Church shouldn’t have total control over what peo-

ple’s beliefs are.

Pope Urban II: So if you didn’t believe in the government, maybe you

would be forced to convert anyway. Maybe you didn’t believe in the form of

government at the time. If you didn’t want that form of government you

would be forced to convert. You would do it. That’s the same issue. If you

don’t convert to our way of life then face the consequences. I have to say

right now that I doubt your faith because you switched so easily.

Archbishop Beckett and Joan of Arc died for their faith. Maybe if you had

strong enough faith you would have died for yours.

Joan of Arc: I am Joan of Arc and I was a knight who fought in the

Hundred Year War. I helped liberate France. I firmly believe in my faith

and think that God is the judge of all. Whoever can fulfill his wishes,

morals the best—then they should rule. The Church can do that better

than the government. The Church has devoted their life, so I think that the

church should rule over the state.

Eleanor of Aquitaine: Well, what about divine right?

Archbishop of Canterbury: What about it?

Pope Urban II: It has definitely provided though—the first pope was pro-

vided for us by God, St. Peter, I believe I was chosen to be Pope by God and

therefore, in every aspect we (the popes) are more likely to be chosen by

divine right than a king, prince, King John, or whatever.

Pope Leo III: A king goes to war to get their land, but a pope gets it

through God. A king can’t give himself divine right.

Liza Cordova: Yeah, but popes also kill for their land.

Joan of Arc: Did Jesus elect the first pope though?

Pope Urban II: God comes to us and tells us what to do. It’s called papal

interacy where God actually comes down and tells us what to do so that we

speak for him. God told us to take back the Holy Land and that’s what we

did.
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Standard 3—Geography
Context Performance Indicators

Students can:

. . .identify and compare the physical,
human, and  cultural characteristics
of different regions and people

. . .gather and organize geographic
information from a variety of sources
and displayed in a number of ways

. . .study about how the availability
and distribution of resources is
important to a nation’s economic
growth.

This fifth-grade brochure is a
culminating performance assessment to
the study of a region in the United
States. The grade five curriculum
includes a study of the United States
with an emphasis on geography and
economics. After an introductory lesson
to a United States region, students in
groups were asked to select and
research a state in the region they are
studying. As the unit lessons continued,
each group had to complete the
research and develop a brochure.

Each group has to make an oral
presentation. They had to convince
their classmates (who are acting as
potential investors) to open a business
in their state. They had to suggest a
profitable business and location. They
had to give reasons to attract business
to their state by discussing the major
attributes and advantages of living and
working in that state.

Commentary
The Sample:

•demonstrates a use of a
variety of research
materials to find specific
information

•exhibits the ability to
make inferences and
support conclusions from
the data

•  shows an
understanding of how
geography and climate
affect ways people earn
a living

•  incorporates
personal reactions
logically in the
document

•  evidences students’
ability to work
together and
complete an
assigned task.

WHY LIVE IN THE STATE OF TEXAS.

Climate (temperature/rainfall)

Seasons vary with winter coming late and spring blending into sum-

mer. Temperatures vary ranging from 120F to -23F. Rainfall averages

from 44 days to 110 days.

Topography (land)

Gulf Coastal Plains, Central Plains, Great High Plains, and Trans-

Pecos Mountains. Soils vary from one region to another.

Most Important Cities

Dallas, San Antonio—fast-growing shipping center, Houston, Austin -

state capital. Land Use

Farming, beef, cattle, cotton is a valuable farm product. Other items

include grain as well as some vegetables.

Jobs for Mom and/or Dad

Manufacturing, including petroleum and coal products, machinery,

chemical and food products.
Products

Wristwatches, radios, cosmetics and drugs, leather goods, and mobile

homes.
Types of Communities (cities, farms, etc.)

Range from suburbs to cities and farms.

Natural Resources

Minerals, petroleum, natural gas, natural graphite, magnesium, coal.
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Leisure Activities

Hunting, fishing, rank with the best in the nation.

Places to Visit

State parts, museums, the Marion Koogler McNay Art Institute, Witte

Museum in San Antonio, Lyndon B. Johnson Space Center in Houston.

Sports in My State

Texas has two major league baseball teams, professional football and bas-

ketball teams, as well as college sports events.

Why we want you to start your business in our state

We want you to start a business in Texas because we have a very large

population. Due to the number of people your business will make a lot of

money. The land in Texas is beautiful. We have everything from coastal

plains to mountains. The climate varies from cold in the northern part of

the state to warm in the southern regions. We have major cities and metro-

politan areas in Texas. You might choose Dallas-Fort Worth or the

Houston-Galveston area. The San Antonio area is a major shipping center

for oil and other products. There are many manufacturing jobs for mom

and dad. Texans produce watches, leather goods, mobile homes and, of

course, we manufacture petroleum products, computers, technical instru-

ments, and various food products. There are many places to visit, state

parks, museums, Johnson Space Center. You can take the kids to a major

league baseball game or a professional football or basketball game. Our

great state of Texas will make you rich. Just try us out. You’ll have the

time of your life!
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Texas. 

The state motto is: 

Friendship. 

The state bird is: 

The mockingbird. 

The state flower is: 

The bluebonnet. 

The state nickname is: 

the Lone Star State. 

The state capital is: 

Austin. 

The state looks

like this:



Performance Indicators
Students can:

. . .draw maps and diagrams that serve as
representations of places, physical features, and objects

. . .describe the relationships between people and
environments and the connections between people and
places

. . .present geographic information in a variety of
formats including maps, tables, graphs, charts,
diagrams, and computer-generated
models.

Elementary

Student
Work

Sample

Down on the
Farm

48

Standard 3—Geography
Context

Upon completion of a
unit on farm environment,
second grade students
developed a pictorial map
of a farm of their own
design. They prepared a
map to display geographic
information that answers
the questions “where is it
located?” “why is it there?”
and “what is it used for?”

My map has:

Important buildings
(like a farm house,
barn, silo, chicken coop)

Land forms (like ponds,
hills, fields, lakes)

I have labeled all the
places and things on
my map

Key

Farm animals

Crops

Directions

My map is neat, easy to
read, and colorful

I can explain my map
to my teacher

3
My map has:

all of the buildings and more
details

many different land forms

clear neat labels for every-
thing

a complete and neat key

many, varied, and recogniz-
able animals

many different and recog-
nizable crops

all 4 directions neatly and
correctly labeled

My map is very carefully,
colorfully, and neatly done

I can explain each item and
tell why they are on my map

2
My map has:

all the important farm
buildings

the important land forms

labels for all the places
and things

a complete key

important farm animals

important crops

all 4 directions 

My map is complete

I can explain most items
and tell why they are on
my map

1
My map has:

some buildings

some farm land forms

some labels

a key

some animals

some crops

included the directions
with help

My map is mostly com-
plete

I can explain some items
and tell why they are on
my map

check
here

RUBRIC



Commentary
The map depicts:

•animals and crops on a farm

•structures on a farm

•various land uses such as orchards or vineyards, corn and wheat fields,
and pastures

•water sources such as streams, rivers, and ponds on a farm

•includes labels, four cardinal directions, and a key. 49
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Work

Sample

Indiana Jones
Goes to . . .
Africa
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Standard 3—Geography
Context Performance Indicators

Students can:

. . .understand the development and
interactions of social/cultural,
political, economic, and religious
systems in different regions of the
world

. . .explain how technological change
affects people, places, and regions

. . .interpret and analyze documents
and artifacts related to significant
developments and events in world
history.

As an introduction to a unit on an
area or region of the world, students
will make a presentation on the
impact of an artifact on a culture.
Based on student research, the
presentation will include:

•a student-made replica of the artifact
•the origins, construction, uses, and

significance of the artifact. In this
particular activity, it is an
introduction to Africa.

Commentary
The Sample:

•the student-made artifact
is a realistic three-
dimensional model

•the report was based on
information effectively
gathered from a variety of
sources including 
CD-Rom

•the report clearly
described the various
components of a working
shadoof

•the report clearly shows
how peoples living along
the Nile River developed
a technology to use the
river water for irrigation
of agriculture.
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Artifact Project: The Shadoof

The ancient Egyptians were one of the most advanced and longest lasting civ-

ilizations of all time. One of the greatest accomplishments of these early people

was the development of irrigation, in 6000 BC. Irrigation is the watering of dry

land by means of streams, canals, and dikes. Irrigation helped farmers to cre-

ate more arable land. The ability to grow more crops helped to build a stronger

farm economy.

The ancient Egyptians had a simple and unique way of providing irrigation in

the Nile region. The Nile River is one of the greatest rivers in the world. It has

been marveled over for centuries because of all of the resources it can provide.

In order to move water from the Nile across to dry land these people invented

the shadoof. The Shadoof is a simple crane used to fill the canals with buckets of

water from the river. Bucket by bucket people channeled water from the river to

the canals. Without the shadoof the strain on the people to carry the water

would have been tremendous, and the time that it took would have been a seri-

ous problem. One of the results of the shadoof was the increased production of

food. Another was the beginning of speeding up the process of producing food.

The Egyptians used several different methods to make their shadoofs; howev-

er, most used the same components such as: wood, ceramic pots, twine, and

rocks. There were also various styles of shadoofs ranging in size and purpose.

There were shadoofs small enough for one person to use and then there were

extremely large ones that required many people. These shadoofs were made

primarily by the men, although the women usually made the pots from clay

(they also designed the outside of the pots with hieroglyphics). The one I chose

to reproduce is a large one but I have made it as a small exhibit.

Hypothesis:

What if this innovation of

the shadoof had never taken

place? If this were to have

happened the result could

have been deadly. I say

deadly because the main

purpose of the shadoof was

to irrigate land for crops

and to use the great

resources of the Nile,

therefore; if this were not

possible a scarcity of

water might result in a

drought. If all of these

things happened it

would be possible that

people would starve to

death for a lack of food

and water. This may

be an extreme exam-

ple, however, consid-

ering all of the great

benefits of this

invention. It seems

to me that it was a

possibility.

The making of a shadoof: This is how I reproduced my shadoof
based on pictures I discovered.

Materials:
• 2   7x1 1/2” pieces of wood
• 1   8x1/2” piece of wood
• 1   12x1/2” piece of wood
• 1   Rock (Proportional to weight of pot)
• 1   Pot (Proportional to weight of rock)
• String
• Screws or nails (for support)

Directions:
In making a shadoof you must first have all of your materials.

Take the (2) congruent, 7x1 1/2” pieces of wood and cut a 
v-shaped slot on each of their upward points. Firmly nail or
screw them into the base wood. This will keep the shadoof in
place. Next, apply the 8x1/2” piece of wood in the (2) slots of the
7x1 1/2” pieces. Cut the string into proportional sizes and fasten
the 8x1/2” pieces to the v-shaped pieces. Following this step, you
must take the 12x1/2” piece and attach it to the horizontal,
8x1/2”. (Do this by using another portion of string.) This should
allow the wood to move back and forth. Now attach the pot to
one end of the 12x1/2”, which will be used for an anchor or
weight. Finally, make sure all of your parts of your shadoof are
secure and working correctly.



Intermediate

Student
Work

Sample

Making Choices
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Standard 4—Economics
Context Performance Indicators

Students can:

. . .define basic economic concepts such
as scarcity, supply and demand,
markets, opportunity costs, resources,
productivity, economic growth, and
systems

. . .explain how societies and nations
attempt to satisfy their basic needs
and wants by utilizing scarce capital,
natural, and human resources

. . .present economic information by
using media and other appropriate
visuals such as tables, charts, and
graphs to communicate ideas and
conclusions.

This colonial project involves both
math, English, and social studies
(economics). Students are given a
variety of coins from the period and
are asked to convert them into the
coinage in common usage at that
time. With limited budgets, they are
asked to purchase necessities for
daily living in Colonial America.
Students are then required to keep
a record of their purchases and
write a letter home justifying their
expenditures.

Commentary
The Sample:

•demonstrates an understanding of
the economic concerns of
opportunity costs

•illustrates the ability to utilize
monetary exchange rates

•indicates knowledge of life in the
colonial period in the United
States

•demonstrates an understanding of
basic mathematical functions

•is written in an engaging and
interesting manner

•  displays the ability to use
language in a grammatically
correct fashion

•  includes the sophisticated use
of sentence structure and
persuasive writing.

I had £5 to use on my “shopping trip.” After I

had used 12 shillings and 6 pence of my money on

necessities for traveling (meals, stableage, and

lodging), I had 87 shillings and 6 pence remaining.

This leftover money went towards a gift for my

family, sundries, and tools.

The gift I bought was chocolate, and it cost me 2

shillings and 6 pence. Though it is not intended

for me, I think I will manage to eat my share! The

sundries I am bringing home include, first, 2

bushels of salt (2 shillings and 6 pence). This pur-

chase will be used to preserve and/or flavor foods.

My second sundry purchase is one pound of sugar

at 1 shilling and 1 pence. Sugar will sweeten the

bitter tea we customarily drink daily. The pound of

pepper I purchased will come in handy, like the

salt, when preserving and/or flavoring foods. I also

purchased an ounce of tea for 8 pence, because I

can always use extra tea!

I am not returning home with only sundries, but

also 3 new tools. The first, a compass (3 shillings
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and 9 pence) will guide my family and me as we

travel. It will help us to keep safely on our course.

The hammer I chose as my second tool will assist

my husband in building the new table and chairs

for the kitchen he keeps talking about. (I have yet

to serve dinner on a new table!) A new tool, I’m

sure, will encourage him to start the project. The

third and last tool I’m returning home with is a pen

knife (1 shilling and 3 pence). We will do all of our

cutting jobs with greater ease using this sharp,

strong tool. We must make many things for our-

selves, and these handcrafted goods will have more

precise cuts with this brilliant, gleaming pen knife

than with our old knife, dull and tarnished.

This trip was fun for me. I didn’t spend too much,

but I did purchase some items we needed. And even

after buying a gift and good meals, I have £3 and 5

shillings leftover to bring home!



Commencement
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Work

Sample

Maslow’s
Hierarchy of

Needs Applied
to the Medieval

World—
Analytical
Essay
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Standard 4—Economics
Context Performance Indicators

Students can:

. . .understand the nature of scarcity
and how nations of the world make
choices which involve economic and
social costs and benefits

. . .analyze the effectiveness of varying
ways societies, nations, regions of the
world attempt to satisfy their basic
needs and wants by utilizing scarce
resources

. . .present economic information and
conclusions in different formats
including graphic representations,
computer models, research reports,
and oral presentations

. . .analyze the roles and contributions
of individuals and groups to social,

political, economic,
cultural, and
religious practices
and activities.

By looking at Maslow’s hierarchy, it can be proven that during

medieval times, the nobility had all of their needs fully met.

However, peasants and serfs had difficulty meeting all five needs

sufficiently.

Lords in the medieval period had each basic need met. This class

included nobles, churchmen, kings, knights, and other royalty. They

ate the best food and wore velvet and furs to keep the cold away

from their bodies. They felt safe living in their castles which were

magnificently built and used to protect the lord or king who lived

there. Although they weren’t very comfortable, they were the bases

of army protection.

The Roman Catholic Church served as a place of comfort for peo-

ple and provided a support system. Each person among the nobility

had the opportunity to gain higher status positions. Young children

became pages to learn how to become a knight. Churchmen could

become a priest, then a bishop, an archbishop, next a cardinal, and

finally the pope. The king was the highest social and political posi-

tion a person could be born into. The lords became more powerful

by gaining more land through war or marriage. The nobility had

the opportunity to achieve personal goals. Some went on to higher

education within the Roman Catholic Church.

However, the peasants and serfs were treated very differently.

Feudalism caused a great portion of the population to not have

each need met. Their basic need of food and shelter was difficult to

meet. Peasants got lower quality food, and lived in houses with dirt

floors and no windows or chimneys. Their clothes were ragged,

torn, and dirty, and were not very warm. They rarely wore shoes.

They were dirty, smelly, and not very well mannered. If they were

In this commencement level task
students first learn about Maslow’s
hierarchy of needs (physiological,
safety, social, esteem, and self-
actualizing) and apply the hierarchy
to contemporary society. Using their
textbook, selected primary source
documents, videotapes, illustrations,
paintings and literature, students
analyze medieval European feudal
society (economic, political and
religious) from the perspective of
Maslow’s hierarchy. The end product
of this activity is an analytical essay
that requires students to examine
and evaluate the extent to which
the basic needs of all social classes
were met.



Commentary
The Sample:

•addresses the task by demonstrating an understanding of the hierarchy of needs in the
medieval world

•  explores the interdependence of individuals and groups within the medieval world

•  assesses relationships among social, political, religious, and economic institutions

•demonstrates the student’s ability to discuss the divisions within medieval society

•only vaguely demonstrates understanding of commonalities between the lives of the
lord and vassal

•demonstrates inconsistencies in understanding of economic benefits

•shows an understanding of feudal society with its multiple systems of political and
economic obligations between lord and vassal

•shows instances of overgeneralization which weakens the accuracy of the analysis. 55

born to a peasant with a nice job, they had a house better than other

serfs. They lived on manors and were self-sufficient in growing their

own food.

Peasants and serfs gave an oath of loyalty to the noble who owned the

land that they lived on. They also farmed on the land. In return, the

nobles gave them protection. This is called the manor system. It was

how peasants and serfs fulfilled their need of safety. However, depend-

ing on where they lived, which was either inside the town or village

wall or outside, the amount of protection varied. If they lived inside,

there would be sentries that surrounded them. But if they were outside,

there was no army. If someone invaded, people would run to the wall

and try to get inside before it closed. This way they could get some pro-

tection. Their social need was pretty well met. During dinners, the

peasants would talk, laugh, socialize, and watch entertainments. This

was one of the few times available to socialize and interact with each

other. 

The Church served as a place of comfort, guidance, and a place to

meet new people. Also, village meetings and activities or weddings were

huge social events. A peasant interested in gaining social position would

have a very difficult time in doing so. They had no money and were

born into a position in the society where they were considered unimpor-

tant. 

In the feudal system, your class was based on what family you were

born into. You did the job your father did, and there was no way of

changing it. Unfortunately, there was never an opportunity to achieve

any sort of personal or social goal, since they couldn’t read or write or

hold any high position. Due to feudalism, a peasant was in the same

class and position his whole life.

Because of feudalism, the nobility benefitted, while peasants and serfs

struggled for existence and received the bad side of the system. Some

people revolted and fought to change conditions, but they only found

death, violence, injustice, and disappointment. This sort of living was

great for people at the top of the class system, but was a terrible fate for

many common people.



Performance Indicators
Students can:

. . .know the roots of American culture, its
development from many different traditions, and
the ways many people from a variety of groups
and backgrounds played a role in creating it

. . .gather and organize information about the
important accomplishments of individuals and
groups, including Native American Indians,
living in their neighborhoods and communities

. . .understand that citizenship includes an
awareness of the holidays, celebrations, and
symbols of our nation.

Elementary

Student
Work

Sample

Martin Luther
King: “I Have a

Dream”
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Standard 5—Civics, Citizenship, and Government
Context

This kindergarten big book
was prepared after a variety of
learning experiences focusing
on Martin Luther King.
Through the use of
filmstrips/videos, picture books,
tapes, and creative dramatics,
students internalized his
importance to American
history. The children were
asked to demonstrate in a
picture and a sentence
(dictated oral response) their
own dream of how they would
make the world better using
the ideals of Martin Luther
King.

Commentary
The Sample:

•states a dictated idea which demonstrates
an understanding of the values expressed
in Martin Luther King’s “I Have a Dream”
speech

•states a dictated idea which also applies
an ideal of Martin Luther King’s message
to the student’s daily life

•a picture created by the student which
illustrates the dictated sentence. Picture
can be observed to relate to the topic and
at least be at a beginning level of symbolic
development

•demonstrates the ability to transfer a
Martin Luther King ideal into student’s
own life experience.
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Elementary

Student
Work

Sample

Test the
Presidential:
Candidates
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Standard 5—Civics, Citizenship, and Government
Context Performance Indicators

Students can:

. . .investigate the basic purposes of
government

. . .participate in activities that focus
on a classroom, school, or community
issue or problem

. . .understand how the structures of
local, state, and federal governments
are organized.

This fourth-grade project was an
interdisciplinary communication
arts/social studies activity. Students
were introduced to the presidential
election process through activities and
lessons. They then participated in a
class primary and general election.
Students volunteered to run for
president. Each selected a political party.
The volunteers were asked to select a
campaign manager, research issues, and
write speeches. They then campaigned
for their party’s nomination.

Each student in the class represented 2
states’ electoral votes. The primary
winners campaigned to “win” the states,
electoral votes by knowing and
addressing local concerns in that state.
The candidate that addressed the issues
most accurately won the states, electoral
votes. The candidate that correctly
addressed the most issues and received
the most electoral votes won the
election.

Commentary
The Sample:

•shows an understanding
of the activity by
describing the process the
students experienced

•demonstrates a
rudimentary
understanding of the
election process

•evidences the ability to
communicate the ideas
coherently

•exhibits the ability to
draw conclusions

•expresses opinions about
the activity and results.

One day in February, Mr. Silver, our teacher, asked

people if they wanted to run for president. I said I did

not want to run.

The people who were running for president had to

tell Mr. Silver what party they wanted to be in. Dionne

Griffiths was a Democratic candidate. Each candidate

needed a campaign manager and I said I would be

hers.

We had to write a campaign speech and participate

in a “test the candidates” contest. We had to answer

questions for points. We got the answer by looking in

the encyclopedia and any other sources in the class-

room. I really enjoyed it.

After the speeches we had a primary election. Dionne

and I did not win. I was really disappointed. Carine

Hernandez won instead. I think she won because she

promised pizza month.

When it was time for the real election, each person in

the class picked two states out of a box. Next to each

state was the number of electoral votes for that state.
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We played a game of issues and answers. There

were three issues for each state. Only one was

important to the people of that state. The candidate

that picked the correct issue for that state got that

state’s electoral votes.

Jonathan got 264 electoral votes, Carine got 146,

and Qiunisha got 128.

I thought it was fun doing this election even

though Dionne and I did not win. I was hoping to

win but I am glad Jonathan did.

From this election I learned how a real president

gets elected.

I was part of the Democratic party. This is how it

went. First we announced that we were running for

president. Next we convinced people from our party,

with speeches, to vote for us.

My campaign manager was Josie. She helped me

be in this election. We went together and we went

very far. We wrote speeches. Some people wrote one

speech and some two.

I felt disappointed when Jonathan won the elec-

tion. I also felt great because I went to the end and

never gave up. I got 146 electoral votes.



Commencement

Student
Work

Sample

Media Watch
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Standard 5—Civics, Citizenship, and Government
Context

Commentary
The Sample:

•identifies a key issue in
Bosnian-United States relations

•analyzes a range of interests
and positions held by the
various parties

•selects and evaluates courses of
action and assessed the
probability of the success of a
policy via the prince chart

•  assesses the cost and
benefits of the proposed policy

•  allows student to suggest
alternative solutions and
evaluate the consequences of
the solution by proposing
strategies in bolstering the
policy proposals

• allows student to
demonstrate a broad base
of learning by expanding

on a small article to develop
positions and policy outcome
probabilities.

Students collect, research, critique,
and organize specific current event
articles. A single article is then used
to help students evaluate current
public policies, formulate new policy
proposals, and present these
proposals in a class presentation for
peer critique and in a media watch
journal for evaluation by the teacher.
This activity is designed to help
students to: (1) understand and
evaluate the American political
process, (2) formulate and assess
alternative public policy proposals,
(3) consider the economic causes,
relationships, and implications of
public policy, and (4) perform a self-
assessment of the private and public
importance of current events and
civic awareness.

Media Watch Reporting Form

1. Citation of article: “A Dangerous Undertaking.”

Finger Lakes Times, November 28, 1995, p. 7

2. State the level of government involved: national

3. In one or two sentences, summarize the article: The

Clinton administration is debating over whether or

not to send troops into Bosnia.

4. In one to three sentences, identify and explain the fol-

lowing with regards to your article:

- social conditions Bosnia is a country on the verge

of war. Everyday innocent people are terro
rized or

murdered. US has tried to negotiate, but, hasn’t

worked.

- economic concepts Supply and demand for military

equipment would increase.

- political/government concepts Negotiations haven’t

worked. US has tried to do a peace treaty with

them.

5. State the public policy issue (in question form): Should

the U.S. go to war with Bosnia?

Performance Indicators
Students can:

. . .take, defend, and evaluate positions
about dispositions that facilitate thoughtful
and effective participation in public affairs

. . .participate in school/classroom/com-
munity activities that focus on an issue or
problem

. . .understand how citizenship includes the
exercising of certain personal responsibili-
ties, including voting, considering the rights
and interests of others, behaving in a civil
manner, and accepting responsibility for the
consequences of one’s actions

. . .analyze the United States involvement
in foreign affairs and a willingness to
engage in international politics, examining
the ideas and traditions leading to these
foreign policies.
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6. Identify the four or five key players for this issue:

(For each player identified, be sure to indicate whether the player represents consumers,

laborers, government, or business. Also, for each player identified, be sure to indicate

whether the player is a “public” or a “private” player. For each player, also identify the

“stakes” this player has in this issue.)

#1 - Congress - government - “public player” - congress could run the risk of

losing U.S. support.

#2 - President - government - “public player” - President could also lose

support.

#3 - NATO - laborers - “private” - could lose men from military.

#4 - Serbians - laborers - “private” - want control of Bosnia.

#5 - Croats - laborers - private - want control of Bosnia.

7. If you were in a position of political and economic power, what specific public policy

would you design in response to this issue? Justify your response. We should continue

to negotiate peacefully with Bosnia. This way we won’t have to use violence.

The American citizens would be more supportive of us.

8. Based upon the above information, do you think your public policy will be adopted?

Explain why or why not. No; most people want peaceful negotiations.

9. Prepare “prince chart”:

Key Players Issue Position Power Priority Player’s Prince Score

#1 Congress
3

5
4

+60

#2 President Clinton 2
4

4

+32

#3 NATO
4

3
5

+60

#4 Serbians
-4

2
5

-40

#5 Croats
-4

2
5

-40

Then, using the above information, calculate the probability that your public policy will be

adopted: 152

232      = 66% (65.5)

10. Describe a logical strategy that you could use to increase the probability that your

desired public policy will be adopted. You could try talking with the President

about what benefits would come from it.



Commencement

Student
Work

Sample

Enlightenment
and the French

Revolution
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Standard 5—Civics, Citizenship, and Government
Context

Performance Indicators
Students can:

.. . .consider the nature and
evolution of constitutional
democracies

. . .analyze the roles and
contributions of individuals and
groups to social, political, economic,
cultural, and religious practices and
activities

. . .interpret and analyze documents
and artifacts related to significant
developments and events in world
history

. . .analyze historic events from
around the world by examining
accounts written from different
perspectives.

This tenth-grade global studies essay was written in response to a document-based
question: 

The writings of the Enlightenment philosophers contributed to the French 
Revolution.
Using your knowledge of the Enlightenment and the French Revolution as 
well as the contents of documents A - G,
a. discuss three ideas of the Enlightenment philosophers;
b. explain how each idea chosen was reflected or violated by a specific 

development of the French Revolution.

Students were asked to read and analyze documents, take note of the authors’
points of view as they related this information to their prior knowledge of a
historical period (Enlightenment and French Revolution); organize the information
for presentation in a well-structured essay response.

Commentary
The Essay:

•contains a clearly stated thesis

•demonstrates skills needed for historical
analysis and interpretation

•uses documents correctly with strong
recognition of various authors’ points of
view

•uses accurate and relevant data

•develops a thorough discussion of both
the Enlightenment individuals and
their effect on the leaders of the French
Revolution

•clearly draws distinctions between the
moderate and radical phases of the
French Revolution

•recognizes the gap between the
Enlightenment and the realities of the
French Revolution.
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The influence of Enlightenment philosophers on the French Revolution was

evident in many ways. However, in the French Revolution there were also

examples of how Enlightenment ideas were violated. The concept of natural

rights, advocated by John Locke and Rousseau, two Enlightenment philoso-

phers, was adopted by the French revolutionaries in their Declaration of the

Rights of Man. Also evident in this document were Montesquieu’s idea of sep-

aration of powers, and Voltaire’s belief of freedom of expression, including

religion. Although all of these Enlightenment ideals were followed during

some part of the French Revolution, many were violated at one time or anoth-

er, especially as the Revolution proceeded.

The idea of natural rights was introduced by Englishman John Locke, who

felt that men were all born with the rights of liberty, equality, property, and

security. However, knowing that it was difficult for men to “be judges in their

own case” he believed that for a better society, men could give up some extent

of these rights to the civil government of a society (Doc A). As well, Jean

Jacques Rousseau believed that the purpose of a government was “the preser-

vation and prosperity of its members” (Doc C). Society could accomplish this

goal by giving everyone the opportunity to participate in government and to

have the general will rule. The ideas of Locke and Rousseau are reflected in

the Declaration of Man and Citizen. Included were the statements “1. Men

are born and remain free and equal in rights. . . 2. The aim of all political

association is the preservation of the natural . . . rights of man. . . 6. Law is

the expression of the general will” (Doc E).

In many ways, Enlightenment ideals were not fully implemented. For exam-

ple, although Robespierre’s goal was for a Republic of Virtue where liberty

and equality prevailed (Doc F), . . . he and his radical group, the Jacobins,

expelled more moderate members of the government. . . . Robespierre then

instituted the Terror, an attempt to rid all people with any counterrevolution-

ary sentiments. These actions stripped the people of their natural rights.

The notion of separation of powers, according to the philosopher

Montesquieu, was that legislative and executive powers must be separate so

that power would not be abused and freedom could exist (Doc D). This too

was stated in the revolution’s Declaration of Rights, which says “A society in

which the observance of the law is not assured nor the separation of powers

defined had no constitution at all . . .”(Doc E). Therefore, the revolution start-

ed with this ideal, and it was implemented in the Constitution of 1791, which

set up a Legislative Assembly as well as a Constitutional Monarch in the

executive. On the other hand, when Napoleon came to power, he set up a gov-

ernment which may have seemed democratic on the surface, but was in reali-

ty a dictatorship. He felt that the country needed “order, efficiency, and victo-

ries” more than the democratic ideas of the Enlightenment (Doc G). He was

helping to restore prosperity to a ravaged country, but he was grossly abusing

power, the opposite of Montesquieu’s idea. He eventually made all the deci-

sions and ran the state.

Overall, the French Revolution did reflect Enlightenment ideas, manifested

in the Declaration of the Rights of Man and Citizen. However, certain inci-

dents, especially under the radicalism of Robespierre and the dictatorship of

Napoleon, definitely did not reflect the Enlightenment, rather they violated

it.
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